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ABSTRACT 
The purpose of this study was to identify the attitudes, behaviors, and types of 
family literacy activities that occur within the home environment ofparents whose child 
is currently enrolled in a five-year-old Kindergarten program in a public elementary 
school in Colby, Wisconsin. 
Parents were asked to complete a survey regarding their attitudes and behaviors 
toward parent involvement and types of family literacy activities they engaged in. These 
surveys were scored calculating the means, standard deviation, and rank order. In 
addition, T tests, ANOV~ and the Student-Newman-Keuls Multiple Range Test were 
used to determine if any significant differences existed based on gender, marital status, 
employment status and level ofeducation. 
Parents' attitudes regarding parental involvement were positive. The behaviors that 
parents engaged in the most were discussing the school day with their child, and making 
111 
sure their child goes to bed at a regular time. The family activity that parents engaged in 
most often was praising their child for his/her efforts. 
The results of this study revealed significant differences in parent involvement 
based on gender. Females' attitudes, school participation and family literacy activities 
were significantly greater than males. Several item differences were found on marital 
status, employment status and educational level. 
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CHAPTER I: Introduction 
Parental involvement can be put into two categories: parental involvement in 
school activities and parental involvement in the home. According to McBride (1999), 
parental involvement in school activities 
typically has encompassed a variety ofactivities such as volunteering in the 
classroom, participation in parent conferences and home visits, communications 
between parent and teacher via phone and written means, assisting with 
fundraising and special events and participating on advisory boards. Essentially 
parents have been invited and welcomed to be involved in the established 
structure ofa program for their child. (p.62) 
Finn (1998) reported that parental engagement in the home may look different 
among families and will include: "actively organizing and monitoring the child's time, 
helping with homework, discussing school matters with the child and reading to and 
being read to by their children." (p.20). 
The connections that are established between students' home and school 
environments can dramatically affect their literacy learning. According to Morrow and 
Paratore (1993, p. 194), 
It is clear that if we do not attend to the home when we discuss literacy 
development, whatever strategies we carry out in school will never be completely 
successful. Schools need to view family literacy as part of the curriculum. 
Literacy development in the home should begin when a child is very young, even 
before formal instruction in reading and writing begins. Parents need to set positive 
habits early on so they will continue during childhood and beyond. Introducing children 
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to oooks and participating in literacy-related interactions with parents is important in 
order to prepare a child for reading and writing education in school (Leseman & deJong, 
1998). 
In her masters research, Linton (1994, p. 13), revealed that a "profile ofparents 
who encouraged reading and writing at home was found to depict these parents talking 
and reading to their children from infancy, responding to baby's cries, and looking at 
oooks daily. Soon, the child would chant familiar words and phrases along with the 
parent and fmally would narrate the story without help." 
In a child's early years there are initial patterns oflearning and behavior that are 
established that set the pace for and influence all following development. The time from 
birth until a child enters school is a very important period in a child's development. 
Consequently, early behavior that is impaired tends to be maintained over the years 
(Finn, 1998). 
Educators who want to positively affect the home-school relationship in the area 
of literacy development need to implement parental involvement in their programs. 
Teachers need to design a method to work with parents that will positively influence the 
parents' abilities to support their children's literacy development (Tracey, 2000). 
According to Enz and Searfoss (1996, p. 576), "Educators can support parents by helping 
them recognize and consciously use a range of literacy opportunities, from formal, 
school-like activities to informal, daily household literacy practices." Morrow and 
Paratore (1993, p. 196), point out ''through home-school partnerships parents are 
informed aoout the goals, objectives, and strategies used in literacy programs in schools 
and are included as active participants." 
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Another consideration needs to be the style ofcommunication for this effort. 
Traditionally, communication has been in a one-way direction. This has been in the fonn 
ofthe school sending information to parents on how they can help with their child's 
education. Newsletters, workshops, and information about reading to children are 
examples ofthis fonn ofcommunication commonly used (Tracey, 2000). 
The two-way communication method is preferred and is necessary for the home­
school connection to be successful. According to Tracey (2000, p. 52), "not only is the 
family influenced by the school, but the school is influenced by the family." Lazar and 
Weisberg (1996) revealed that parents observe their child in a variety 0 f literacy activities 
on a daily basis and share this information to assist teachers in becoming better informed 
about their students. The way that parents set-up and observe their child involved in 
literacy activities in the home reveals a lot about their philosophies of learning, teaching, 
and literacy. 
Everyone involved (child, parent and teacher) in home-school partnerships can 
benefit from these relationships created between the family and the school. Parental 
involvement benefits children both academically and in their behaviors and feelings 
about school. Parents who become involved in their child's education can benefit 
significantly from the experience as well. When the parents and teachers connect, both 
will see significant and lasting effects in their appreciation and understanding ofeach 
other's efforts (Eldridge, 2001). 
It is this researcher's intent to examine parents' attitudes regarding their 
involvement in hislher child's literacy development. The intent is also to measure the 
parents' level ofparticipation in their child's literacy development. The relationship 
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between parental involvement and student academic achievement will not be studied due 
to the difficulty in measuring and the subjectivity of it. The major goal ofthis study is to 
promote ifnot improve the level ofparent involvement of kindergarten children in this 
particular school district. 
Statement ofThe Problem 
The purpose of this study is to measure the current level ofparental involvement 
in children's literacy development. Data was collected from parents ofkindergarten 
children emolled at Colby Elementary School in Colby, Wisconsin in the fall 2007 
semester through a survey measuring their attitudes and behaviors toward parent 
involvement in literacy development. 
Research Objectives 
There are several objectives this researcher wishes to address in this study: 
1.	 IdentifY the parental perceptions and attitudes toward parent involvement. 
2.	 Determine the types ofparent/child literacy activities within the home 
environment. 
3.	 Compare the differences in parental attitudes and behaviors based on gender 
toward parent involvement. 
4.	 Compare the differences in parental attitudes and behaviors based on marital 
status toward parent involvement. 
5.	 Compare the differences in parental attitudes and behaviors based on 
employment status toward parent involvement. 
6.	 Compare the differences in parental attitudes and behaviors based on 
education level toward parent involvement. 
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Definition o/Terms 
The following tenns were defmed for the purpose ofthis study: 
Family Literacy: According to Tracey (2000, p. 47), "an umbrella term, which a 
number of issues are gathered ranging from the role of the family in the development of 
children's literacy to the design ofstructured programs to support this relationship." 
Literacy: the ability to read and write in order to communicate effectively. 
Parent Involvement: various activities in which parents and teachers work together to 
build a strong school-home relationship for the purpose ofproviding children with a 
successful education and a positive self-image. This may occur at home, at school, or in 
both environments. 
Assumptions 
It is assumed that the parents who will complete the survey will be representative 
ofall Kindergarten parents at Colby Elementary School. It is also assumed that the 
subjects will respond to the questions in the survey honestly and sincerely. 
Limitations 
The researcher has identified two limitations in this study. They are: 
1.	 Only the perceptions and attitudes ofparents ofkindergarten students 
attending Colby Elementary School will be represented in this study. 
2.	 There may be a tendency to give socially desirable answers indicating a high 
degree ofparent involvement. 
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CHAPTER II: Literature Review 
This chapter presents a synopsis of research dealing with a general overview of 
parent involvement as it relates to early childhood education. The benefits ofparent 
involvement will be discussed as well as barriers to parent involvement. In addition, 
since more fathers are now taking an active role in their child's upbringing, more 
attention has been focused on the impact that fathers have on their child's education. The 
effect that fathers have will be discussed. Parent involvement in literacy development 
will also be addressed. This chapter will conclude by providing suggestions for parent­
child literacy activities to participate within the home environment. 
Parent Involvement 
Many schools today are acknowledging their role in promoting parent 
involvement by establishing partnerships. Parents and teachers in these partnerships 
work together and share information so each person is informed and is an active 
participant in the education ofchildren. Through this ongoing two-way communication 
mode, parents and teachers will be able to enhance and support each other's efforts. It is 
also important that teachers be informed ofhow involved parents are in educating their 
child at home and ofthe various activities or methods that parents use in order to enhance 
learning outside ofschool. Teachers who have this information will be able to provide 
parents with individualized and timely guidance in supporting their child's learning. This 
information is important at all levels of the education process (Baker, Kesslar-Sklar, 
Piotrkowski, & Parker, 1999; Lazar & Weisberg, 1996). 
There are many reasons why parents choose to be involved in their child's 
education. One reason is the parental belief system. Parents believe that when they 
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become involved, it will have a positive impact on their child's learning. Parents also 
choose to become involved when there are opportunities or invitations that arise from 
their child's school and their children. Schools need to be seen as inviting to parents. 
The idea ofbeing invited to participate is especially important to low-income parents 
who often times have low levels of involvement (Anderson & Minke, 2007). 
Parents who have had positive school experiences themselves may feel more 
competent and comfortable when becoming involved. Parents who have had negative 
school experiences will often view their own child's school experience as being negative 
(Eldridge, 2001). 
A study by Anderson and Minke (2007) reported that overall parents prefer to be 
more involved with their own child's issues rather than school or other issues in general. 
If the parents were going to be involved at all, it had to have a direct impact on their own 
child. 
When parents feel the teacher is caring and values how parents feel they are more 
likely to become involved. Trust is an important factor when establishing parent and 
family partnerships (Anderson & Minke, 2007). 
Benefits ofParent Involvement 
There are many benefits to having parents involved in their children's education. 
Eldridge (2001) reported that children demonstrated an increased growth in reading 
achievement when parents worked with their child in the home. There is also an increase 
in writing and mathematical skills. Additional benefits include lower dropout rates and 
fewer retentions. Many positive behavioral outcomes can be attributed to parent 
involvement as children are able to self-regulate their behavior as well as have an 
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increased level ofsocial skills (Anderson & Minke, 2007; Porter DeCusati & Johnson, 
2004). 
The benefits for children whose parents are involved at an early age begin with 
large gains in reading. When children see their parents involved, they see that their 
parents value education. Having a wide range of literacy skills can be a powerful factor in 
children's school success. Children also have a positive attitude towards school and see a 
relationship between home and school when they observe their parents involved in their 
education. In addition, involved parents appreciate teachers' efforts and abilities 
(Gadsden & Ray, 2003; Eldridge, 2001). 
Parents also benefit from being involved in their children's education. These 
benefits include attainment ofadditional knowledge about their child and child 
development, demonstration ofenhanced self-confidence in parenting, and understanding 
the home environment is important for their children's learning (Flood, Lapp, Tinajero, & 
Nagel, 1995). 
Parent involvement also affects the teacher as well. According to Eldridge (2001, 
p.65), 
a teacher who involves parents in children's learning is more likely to report a 
greater understanding of families cultures, an increased appreciation for parent 
interest in helping their children and a deeper respect for parents' time and 
abilities. Teachers who are committed to parent involvement tend to reap 
significant positive benefits in terms ofparental perceptions of their merits 
through leadership in school-home communication and involvement practices. 
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The benefits ofparent involvement extend beyond home and school partnerships. 
Lim (2008, p. 128 cited in Olsen and Fuller) has "extended the term from parent 
involvement to school, family and community partnerships to describe how children learn 
and develop in these three main contexts: school, home, and community." These three 
areas need to be combined into all areas ofa child's learning. Enz and Searfoss, (1996) 
point out that since all areas of literacy learning are important to the function ofa 
community, teachers need to consider how literacy can improve all areas ofa child's life, 
such as home, school, church and members ofa community. Schools could also include 
community members in being involved in classrooms to aide in creating successful 
programs. 
Barriers to Parent Involvement 
Although there are many benefits to parental involvement, there are also reasons 
why parents choose not to be involved in their child's education. According to Eldridge 
(2001), parents' perspective ofwhat school is like for their children is based on their 
experiences when they were students. A conflict ofparent and teacher schedules is 
another barrier. Flexibility is essential to involving parents. Cairneyand Munsie (1995, 
p. 393) reported "some teachers have negative attitudes about parents and parent 
participation, sometimes claiming that parents are too apathetic and come to school only 
to criticize." 
Additional reasons for a lack ofparental involvement included parents were too 
busy, they had babies at home, they were single parents, both parents worked, or they 
believed that it was the teacher's job to educate their children and a lack ofmoney and 
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transportation to participate in school activities (Flood, Lapp, Tinajero & Nagel, 1995; 
Porter DeCusati & Johnson, 2004). 
Eldridge (2001) revealed that some parents feel they only hear from teachers 
when a problem occurs with their child in school. This may contribute to parents 
unwillingness to be involved. 
Cairney and Munsie (1995) revealed that the lack ofparent involvement may be 
due to parents' feeling of incompetence. McMackin (1993) reported that parents feel 
uneasy because they are not sure of the correct sequence ofskills to teach and are afraid 
they will confuse their child if the skills taught at home do not match what is being taught 
in the school. 
Teachers also feel awkward in involving families. Eldridge (2001, p. 66), 
reported, "teacher awkwardness originated in concerns about whether they can 
effectively influence parents, whether parents have the necessary skills to become 
involved, whether its fair to ask parents to work with their children and whether parents 
really want to know more." 
A study by Baker, Kessler-Sklar, Piotrkowski, and Parker (1999) revealed "there 
are insufficient opportunities for parents and teachers to share information, lack of 
effective communication skills on the part ofparents and teachers, and lack ofmotivation 
on the part ofparents and teachers in sharing information" (p. 376). 
Many of today's teachers may not be knowledgeable in parent involvement. 
Many university teacher education programs do not provide training in how to work with 
families and school districts do not provide training for teachers on this subject while on 
the job. This lack oftraining may decrease a teacher's desire to pursue parent 
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involvement with parents oftheir students (Baker, Kessler-Sklar, Piotrkowski, & Parker, 
1999). 
Sometimes, parents and teachers have differing defmitions ofparent involvement. 
Parents may view involvement as a way to make sure their children are getting to school 
on time and safely. Teachers may view involvement simply as having a parent present at 
school. Even though parents may not be involved in the school setting, which is more 
visible to school personnel, schools need to consider parents' home involvement in their 
child's education (Anderson & Minke, 2007; Baker, Kessler-Sklar, Piotrkowski, Parker, 
1999). 
Breaking down the barriers between home and school is important in order to 
empower both parents and teachers to comprehend the way they each define, appreciate, 
and utilize literacy (Cairney & Munsie, 1995). Schools need to create an environment 
that is friendly and inviting to fumilies. There also needs to be ongoing bi-directional 
communication between families while schools are sensitive to each families needs 
(Eldridge, 2001). 
Father Involvement 
In the attempt to increase parent involvement in the schools and in the home, the 
strategy of including fathers has been overlooked until recently. With the increasing 
sharing ofchild-rearing duties between parents, fathers are becoming more visible in 
educational settings than ever before. Fathers want to be involved in their child's 
education as a way for the children and the rest of the family to be successful (Turbiville, 
Umbarger & Guthrie, 2000). Fathers who are interested in helping their child succeed and 
want to have a closer relationship with their child has also motivated fathers to become 
12 
involved in their child's education (Karther, 2002). There are long-tenn benefits to a 
child's academic success and behavior when their father is involved in their education. 
One study reveals that even though father involvement has gradually increased over the 
years, their involvement is still less than the time mothers' spend taking care ofthe child 
and being involved in the child's education (Yeung, Sandberg, Davis-Kean, & Hofferth, 
2001). 
There are several barriers to fathers being involved in their child's education. 
There are several variables that influence fathers' involvement. These include the age of 
the father, heahh, life style, type ofjobs, work schedules and level ofeducation. Also, as 
the child gets older, father involvement declines (Gadsden & Ray, 2003; Yeung, 
Sandberg, Davis-Kean & Hofferth, 2001; Hennon, Olsen & Palm, 2008). 
Some fathers who have tried to be involved may have found their efforts to be 
declined. Fathers often reported that even though they gave information to their child's 
teacher, the mothers were asked to verify the infonnation given by the fathers. Men also 
felt that they were not needed unless financial issues needed to be addressed (Turbiville, 
Umbarger & Guthrie, 2000). There may be a lack ofawareness of involvement 
opportunities in school since often times fathers' are not the ones that communicate with 
the schools. Also, some fathers may feel that reading to their child is not part oftheir role 
as a father (Hennon, Olsen & Palm, 2008). 
Some fathers may not have had a lot of schooling; thus they may have low 
reading and writing skills. This may result in difficulty in being able to interact with his 
child in activities that require a high level of literacy skills. Often times these parents 
have high hopes that the schools can make their child attain educational success 
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(Gadsden & Ray, 2003). One study looked at fathers' with limited literacy skills. Even 
though they experienced school failure themselves, the fathers' tried to support their 
children's literacy learning through assistance from the Even Start Literacy program.. 
These fathers' valued the use of books with their children, but they just needed to know 
that their attempts were helping their children learn (Karther, 2002). Sometimes parents' 
just need to be shown ways to interact with their children to assist in literacy 
development. Having a system to support home and school literacy activities is crucial to 
childrens' literacy success (Lynch, Anderson, Anderson & Shapiro, 2006). 
The barriers to a fathers' involvement in the education ofhis children need to be 
eliminated. Ways to do this include, recognizing that fathers have certain characteristics 
that need to be addressed, programs for mothers and fathers need to be designed and to 
respect and acknowledge the efforts that fathers make in order to be involved (Turbiville, 
Umbarger & Guthrie, 2000). 
A study followed several children from the age of7 years old to 20 years old. 
The purpose ofthis study was to discover the role that having both parents involved has 
on a child's long-term educational success. This study showed that having a father 
involved (along with the mother) had a large impact on a child's academic success by 
late adolescence (Flouri & Buchanan, 2004). 
Influences on Parent Involvement 
The amount ofeducation a parent has can have an impact on how much parental 
involvement will occur. According to Peterson (2002, p.24), "the more education a 
parent has the more likely they are to be highly involved in their child's education." 
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Parents with more education believe their efforts in being involved in their child's 
education will enable their child to be successful in school (Anderson & Minke, 2007). 
Marital status can detennine the amount ofparental involvement in a child's 
education. Peterson (2002) revealed that two-parent families are more involved in their 
child's education than any other types of family. Mothers in two parent families tend to 
be involved more than fathers in these same families. 
Parents' employment status can have an effect on parental involvement as well. 
According to Peterson (2002) even though there are more mothers in the workforce now 
then ever before, mothers still spend the same amount of time being involved in their 
child's education. Due to this increase in mothers working outside of the home, more 
fathers are spending more time with their children and sharing responsibilities. 
Parent Involvement in Literacy 
One focus ofparent involvement efforts is in the home starting at an early age. 
Children's environments and early experiences heavily influence the brain. The home 
environment is a powerful and significant factor in detennining children's interests and 
achievement since it is the place children learn first (McTavish, 2007; Morrow & 
Paratore, 1993; delong & Leseman, 2001). Early literacy involves a child learning in 
four areas at the same time. These areas include language, listening, writing and reading 
(Wardle, 2000). 
According to Gadsden and Ray (2003, p. 4), "Early literacy development is a 
significant part of preparing children to achieve academically. Children's early literacy is 
one of the areas to show the most promise in engaging fathers." A child's literacy 
journey begins at birth and needs to be nurtured through a wide range of activities. 
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Roberts, Jurgens and Burchinal (2005, p. 346), state ''the experiences, attitudes, and 
materials pertaining to literacy that a child encounters and interacts with at home 
compose a child's home literacy environment." Wardle (2000) explains that educators 
must help parents understand how important this is and show parents various activities 
that can be used in the home to benefit their child. 
Lynch, Anderson, Anderson and Shapiro (2006, p.1) revealed "knowing parents' 
beliefs about literacy may be an important key to understanding the variety of activities in 
which parents engage in with their young children. This understanding ofparent-child 
interactions is crucial because research has shown links between parent-child literacy 
activities and a child's success in school." When teachers are aware of the parents' 
beliefs and the types ofactivities they interact in with their child at home they can make a 
stronger connection between home and school literacy. 
The home environment may contribute in many ways to a child's beginning 
literacy development. The literacy skills a child has before entering school is important 
to their literacy success and performance on achievement tests. Children who enter 
kindergarten already reading come from a print-rich home environment. In these homes, 
books, newspapers, magazines, writing materials, computers, typewriters, chalkboards, 
and magnetic letters can be found. The children in these homes have easy access to the 
materials, and can use them independently and frequently. These children have also 
learned that when they see print it has meaning. This print is different than pictures, 
numbers or random scribbles (Tracey, 2000; McTavish, 2007; Finn, 1998; Schickedanz, 
1999). 
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Children become acquainted with reading and writing when they observe adults 
modeling those skills. This will instill positive attitudes in children (Leseman & deJong, 
1998). Young children will often copy their parents' behavior. Parents need to show 
their children that reading and writing are important. This shows children that reading 
and writing can be for pleasure or for gaining knowledge (Epstein, 2002). 
In addition, at-home activities such as reading and writing with a child, visiting 
the library, monitoring television viewing, and supervising homework is crucial for a 
child's academic success (Baker, Kessler-Sklar, Piotrkowski, & Parker, 1999). 
According to Leseman and deJong (1998, p. 299), "parents' own literacy practices 
appeared to determine specifically the opportunities for young children to be involved in 
literacy-related interactions. Parents own practices are strongly related to their 
educational biography, job content, and ethnicity." 
There is a connection between parents who read to their child and the 
development of reading proficiency (Finn, 1998). Tracey (2000) identified the types of 
learning that occurs when parents read to their child. These include, "parents help 
children learn new words or concepts during reading, used their intimate knowledge of 
their children's background to connect what was in the text to real like, scaffolded the 
text for their children to avoid confusion, and expanded or extended to story being read" 
(p. 49). Green, Lilly and Barrett (2002, p. 248) cited additional types of learning, "as 
children listen to stories being read aloud they develop concept of story, awareness of 
print, and motivation for learning to read independently. Children use books to express 
personal reactions, respond in kinesthetic and affective ways, and inquire about the world 
around them." 
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Children connect the language and concepts from reading books in their play and 
conversations. This increases children's vocabulary, gives children new words to use 
during play, and it also improves their comprehension of new situations. Through the use 
ofbooks children are able to deal with their emotions by identifying themselves with a 
character from the book. This strategy enables the child to use higher cognitive thinking 
skills when identifying with the characters' feelings (Green, Lilly, & Barrett, 2002; 
Tracey, 2000). 
The interactions between a parent and a child are important to a child's 
development ofliteracy skills. These interactions involve more than reading and 
providing children with books. They also help children understand oral and written 
language. Interactions that are supportive and gratifying may create a willingness in 
children to learn literacy (deJong & Leseman, 2001; Green, Lilly & Barrett, 2002). 
Mikulecky (1996, n.p.) reported, ''that parent-child literacy relationships are bi­
directional. Children influence parents and are influenced by them. A child who learns 
to enjoy reading and to see it as entertaining is likely to ask for books, seek attention 
while reading and begin to read more independently." 
The style that a parent talks to their child in when reading has more to do with 
later reading achievement than the actual time spent reading to a child (Mikulecky, 
1996). Tracey (2000) reported that interacting with the child in a high level of 
conversation during the reading ofa book is important in promoting a child's literacy 
development. There are six factors that are related to children's development of literacy 
skills during the reading ofa book: 1) the number ofwords the child speaks during the 
reading ofthe book, 2) the amount ofquestions answered by the child, 3) the amount of 
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questions asked by the child, 4) the amount of introduction and preparation questions 
asked by the parent,S) the amount ofquestions asked by the parent after reading the 
book, and 6) the amount ofpositive reinforcement provided by the parent. 
Another factor in predicting children's literacy skills is dependent on the quality 
of the social emotional interactions during literacy related activities in the home. These 
included the parent being sensitive, responsive to the child, supportive, accepting ofa 
child's behavior and providing a positive emotional climate at home (Roberts, Jurgens, 
and Burchinal, 2005; Hennon, Olsen & Palm, 2008; Mikulecky, 1996). 
There is a strong connection between parent-child interactions during book 
reading and children's oral language development. Reading will increase children's oral 
language skills and lead to children's increased reading skills. Teaching parents 
techniques to use when reading may result in significant gains in children's language 
ability (Tracey, 2000). 
The techniques that can assist parents when reading to their child may include, 
having conversations with the child, rewarding the child, using the book to relate to 
something that may have occurred in the parents life, pointing to the words when reading 
to the child, taking turns reading, choosing books that are developmentally appropriate 
for the child and keeping the reading experience enjoyable (Tracey, 2000). 
Suggestions for Supporting Literacy Development in the Home 
The following are suggestions for creating an environment that will support 
young children's literacy development (Wardle, 2000; Baker, Kessler-Sklar, Piotrkowski 
& Parker, 1999; Epstein, 2002). 
*Read to child daily. Books, as well as magazines, newspapers, recipes, yellow 
pages in the phone book can be used for reading material. It is also important to 
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have these resources set up in various places throughout the house for the child to
 
have easy access to.
 
*Parents should model writing by creating lists with the child such as shopping
 
lists, chores to do around the house, relatives names or writing letters to family
 
and friends.
 
*Having a supply ofpaper, pens, markers, colored pencils, scissors, and stapler
 
are another example ofmaterials that should be made available for children in the
 
home. Family members should model writing activities and materials. Display
 
child's writings.
 
*Keep the tv, vcr and computers off and read instead. 
*Take child to the library 
*Create art projects with a variety of materials 
*Help child cut out food and labels from catalogs and advertisements to create a 
book ofenvironmental print. 
Schickedanz (1999) suggests having a variety ofalphabet/letter sound materials 
available for children to explore, since knowing the names of the letters in the alphabet 
helps a child along the reading path. These materials could be alphabet puzzles (both 
upper and lower case letters), alphabet matching games, alphabet books, or magnetic 
letters on a cookie sheet. 
Literacy could be taught within the context ofa child's daily routines. This 
includes when a child is riding in a car or walking. Parents can point out environmental 
print, sing nursery rhymes and songs. These activities would not only alleviate boredom 
while traveling, a child can develop phonological awareness as well (McTavish, 2007). 
Conversations during mealtimes and during reading also have a large impact on 
children's reading success in school (Mikulecky, 1996). Green, Lilly and Barrett (2002, 
p.253) suggest these ideas for having conversations with a child during book reading. 
These ideas include: "parents ask questions, pause for children to comment, discuss 
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pictures in the book, relate content to children's' experiences, support new vocabulary 
based on books and encourage children's' questions and comments about pictures, and 
book content." 
Pointing to the words while reading a story is also a very important and effective 
strategy. Epstein (2002, p.197) states "this shows the connection between spoken and 
written words. Children will learn to associate sounds with specific letters and letter 
combinations." McMackin (1993, p. 144) found that through "this modeling it also 
shows children that print moves from the upper left hand corner ofthe page to the bottom 
right hand corner ofthe page." Parents should encourage children to also point to words 
as they begin to read. 
Another way to enhance children's literacy development is through parents' 
retelling of family stories. This can be done while looking through photo albums. This 
technique aids in fostering oral language by listening and talking (Tracey, 2000). 
Summary 
Parent involvement in either the school setting or the home environment has 
proven to have a positive impact on a child's academic success. All ofthe people 
involved benefit from this partnership including the child, parent, the teacher and the 
community. 
There are barriers that prevent parents from being involved. Understanding these 
barriers that keep parents from being more active is crucial if schools are serious about 
developing partnerships with parents. 
Fathers have often been viewed as the breadwinners in families, while the mother 
has been seen as the primary care taker and actively involved in a child's education. This 
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concept is increasingly changing as fathers are taking a more active role in their child's 
education. This new role can have a positive effect on the success ofa child's education. 
It is important for schools to look at ways they can involve, support, and acknowledge 
fathers' in their efforts. 
While having parents actively involved in the school setting is crucial, getting 
parents involved in home literacy activities with their child at an early age is also very 
powerful and necessary to the success ofa child's education. Research has shown that 
the success ofa child's education is dependent on the literacy skills a child has before 
entering school. 
Suggestions for supporting a child's literacy development in the home were also 
provided. It is important to read to children daily and have interactive conversations 
regarding the content ofeach book. 
This chapter has provided a review ofthe research literature on parent 
involvement in the school and in the home. The following chapters include the 
methodology ofthe research, a statistical presentation ofthe results, and a summary that 
includes conclusions of the study and recommendations for future research. 
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CHAPTER III: Methodology 
This chapter contains the research methodology and design that includes the 
following areas: subject selection and description, development of the instrument, data 
collection procedures, data analysis, and limitations of this study. 
Research Objectives 
The main objectives of this research study were to: 
1.	 Identify parental perceptions and attitudes toward parent involvement. 
2.	 Determine the types ofparent/child literacy activities within the home 
environment. 
3.	 Compare the differences in parental attitudes and behaviors toward parent 
involvement based on gender. 
4.	 Compare the differences in parental attitudes and behaviors based on marital 
status toward parent involvement. 
S.	 Compare the differences in parental attitudes and behaviors based on 
employment status toward parent involvement. 
6.	 Compare the differences in parental attitudes and behaviors based on 
education level toward parent involvement. 
Subject Selection and Description 
The population for this study were the parents ofchildren (ages S and 6 years old) 
who were currently enrolled in Kindergarten at Colby Elementary School located in 
Colby, Wisconsin during the 2007-2008 school year. The population consisted of 120 
subjects, male and female. 
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Development ofthe Instrument 
This researcher developed a survey designed to obtain information regarding 
parent involvement in their child's literacy development so possible factors which 
contribute to increased or decreased parent involvement can be identified. No measures 
of reliability or validity have been documented since this survey was designed 
specifically for this study. The survey contained four sections. Section I of the survey 
consisted ofseven items which dealt with the general background of the respondent. 
These items asked for the parent's gender, age, level ofeducation, marital status, 
employment status, number ofchildren living in the home and the ages ofchildren living 
in the home. 
Section II of the survey included 30 statements, which surveyed the subject's 
attitudes toward parent involvement in literacy development. A Likert scale (ranging 
from 1- strongly disagree to 9-strongly agree) was used to measure the responses. 
Section III of the survey the subjects were asked to respond to 15 questions 
regarding the frequency of their behaviors associated with parental involvement. A 
Likert scale (ranging from I-never to 9-almost daily) was used to rate the responses. 
Section IV included questions the subjects were asked to respond to 10 questions 
regarding how often he/she participates in certain family activities to promote literacy 
development. A Likert scale (I-never to 7-frequently) was used to rate the responses. 
Data Collection 
The survey was administered in October of2007. This investigator spoke to and 
obtained permission from the principal ofColby Elementary School and the Colby 
School District Superintendent in Colby, Wisconsin. Once permission was granted, a 
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letter was sent home to parents alerting them a survey would be coming home in one 
week via their child's take home folderslbackpacks. One week later two surveys per 
kindergarten child were sent home, depending on the family makeup, one survey for the 
mother and another for the father. An explanation ofthe study and consent form was also 
sent home at this time. Parents were asked to return the survey within one week; a 
specific return date was given. The surveys were sent home with the Kindergarten child 
in their take home folders and were returned to their Kindergarten classroom teacher via 
the student's take home folder. A total of75 out of 120 surveys were received from the 
parents. 
Data Analysis 
The survey (see Appendix A) used in this study was specially designed to assess 
parental attitudes, behaviors, and family activities toward involvement in their 
kindergarten child's literacy development. 
The survey consisted of four sections. Section I ofthe survey included General 
Information, gender, age, educational level, marital status, employment status, and the 
number ofchildren living in the household. Section II ofthe survey was titled Attitudes, 
consisted of30 items, and section III ofthe survey, titled behaviors, consisted of 15 
items. Section IV of the survey titled Family Activities consisted of 10 items. 
The Likert scale was the response format used in Section II, III and IV. In 
section II (Attitudes), the format was a scale ranging from 1 (strongly disagree) to 9 
(strongly agree) was used. In section III (Behaviors), a scale ranging from 1 (never) to 9 
(almost daily) was used. In section IV (Family Activities), a scale ranging from 1 (never) 
to 7 (frequently) was used. 
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The survey responses were analyzed by the University ofWisconsin~Stout, 
Computer User Support Services. All appropriate descriptive statistics were computed on 
the collected data from the surveys; frequency counts and valid percents were used on 
Sections II, III, and IV. Also the mean (x=average score ofthe participants), standard 
deviations (SD=distance from the mean ofparticipants score), and rank order were 
calculated. 
To further analyze the parental item responses a t-test, and ANOVA were utilized. 
A t test was used to compare parental group means on attitudes, and behavior items based 
on gender, marital status and employment status. An ANOVA was calculated on parental 
attitudes and behavior items based on the educational level of the parent. When a 
significant F value was found, a Student-Newman~Keuls test was employed. 
Limitations 
There are a number of limitations to the methodology of this study: 
1.	 The surveys were sent home with each child, so some surveys may not be 
received by parents or were not be returned by students. 
2.	 Parents may be influenced by their spouse or partner who might complete the 
survey at the same time. 
3.	 The parents may give socially desired answers, which may indicate a high 
level of literacy involvement. 
4.	 The survey has not been tested for reliability or validity. 
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This chapter has discussed methodology for the purpose ofthis research study. 
The following chapter will include survey results and a discussion of the findings. The 
fInal chapter will discuss the findings, summarize the study, draw conclusions from the 
results ofthe study and give future recommendations. 
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CHAPTER IV: Results 
This chapter will present the results ofthe parent involvement in literacy 
development questionnaire and a discussion of these results. The questionnaire consisted 
of four sections: demographic information, parental attitudes and behaviors toward 
parental involvement in literacy development, and the types of family literacy activities 
that were participated in the home environment. The data collected was analyzed and 
discussed for the total population in reference to the research objectives ofthis study. A 
total of75 subjects participated in this study. 
Demographic Characteristics 
The purpose of the general information checklist in Section I was to obtain 
demographic information regarding the respondent's age, gender, highest educational 
level completed, marital status, employment status, the number and ages ofchildren 
living in the home. The demographic information from Section 1 ofthe questionnaire is 
presented in Tables 1 through 7. 
Gender 
Respondents were asked to indicate their gender. For all respondents, 33 (44%) 
were males and 42 (56%) were females. See Table 1. 
Table I 
Gender 
Gender Frequency Valid Percent 
Male 33 44.0 
Female 42 56.0 
Total 75 100.0 
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Age 
In this survey, the age ofthe respondents was divided into seven categories. Thirty 
ofthe respondents (40.0%) were 31-35 years old, 18 of the respondents (24.0%) were 26­
30 years old, 13 of the respondents (17.3%) were 36-40 years old, 11 ofthe respondents 
(14.7%) were 41-45 years old, two ofthe respondents (2.7%) were 20-25 years old, and 
one ofthe respondents (1.3%) was 46 years old or older. See Table 2. 
Table 2 
Age Category ofRespondents 
Age Level Frequency Valid Percent 
20-25 years old 2 2.7 
26-30 years old 18 24.0 
31-35 years old 30 40.0 
36-40 years old 13 17.3 
41-45 years old 11 14.7 
46 or older 1 
---.l.J. 
Total 75 100.0 
Level ofEducation 
Table 3 demonstrates respondents' level ofeducation. Thirty of the respondents 
(40.0%) graduated from high school, 18 ofthe respondents (24.0%) had graduated from 
vocational or technical school, 15 of the respondents (20.0%) had some college, nine 
respondents (12.0%) had a Bachelors degree, two respondents (2.7%) held a Master's 
degree or above, and one respondent (1.3%) had only a grade school education. 
See Table 3. 
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Table 3 
Level ofEducation 
Level ofEducation Frequency Valid Percent 
Grade School 1 1.3 
High School 30 40.0 
Some College 15 20.0 
VocationallTechnical College 18 24.0 
Bachelor's Degree 9 12.0 
Master's Degree 2 2.7 
Total 75 100.0 
Marital Status 
Respondents were asked to indicate their marital status. The majority ofthe 
respondents (n==65, 86.7%) were married. Six of the respondents (8.0%) were divorced, 
two of the respondents (2.7%) were single, one respondent (1.3%) was separated and one 
respondent (1.3%) was cohabitating. See Table 4. 
Table 4 
Marital Status 
Marital Status Frequency Valid Percent 
Married 65 86.7 
Single 2 2.7 
Separated 1 1.3 
Divorced 6 8.0 
Co-Habitating _1_ 
---lJ. 
Total 75 100.0 
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Employment Status 
Respondents were asked to indicate their employment status. Over half the 
respondents (n=51, 68%) worked full time. Fifteen of the respondents (20.0%) worked at 
home, eight ofthe respondents (10.7%) worked part time, and one respondent (1.3%) was 
unemployed. See Table 5. 
Table 5 
Employment Status 
Employment Status Frequency Valid Percent 
At-Home 15 20.0 
Part-Time 8 10.7 
Full-Time 51 68.0 
Unemployed _1 U 
Total 75 100.0 
Number ofChildren 
Respondents were asked to indicate the number ofchildren living in the horne. The 
majority ofrespondents (n=34, 45.3%) had two children. Eighteen respondents (24.0%) 
had three children, 13 respondents (17.3%) had four children, six respondents (8.0%) had 
one child, two respondents (2.7%) had six children, and two respondents (2.7%) had 
seven children. See Table 6. 
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Table 6 
Number ofChildren 
Number ofChildren 
1 child 
2 children 
3 children 
4 children 
6 children 
7 children 
Total 
Frequency 
6 
34 
18 
13 
2 
--.L 
75 
Valid Percent 
8.0 
45.3 
24.0 
17.3 
2.7 
2.7 
100.0 
Ages ofChildren 
Respondents were asked to indicate the ages ofchildren living in the home. The 
majority ofrespondents (n=32, 43%) had their first child currently in the Kindergarten 
program (five years, n=30, 40.5% and six years, n=2, 2.7%), nine respondents (12.2%) 
had a child nine years old, seven respondents (9.5%) had a child ten years old, six 
respondents (8.1%) had a child who was 16 years old, five respondents (6.8%) had a 
child eight years old, four respondents (5.4%) had a child seven years old, four 
respondents (5.4%) had a child 14 years old, three respondents (4.1 %) had a child who 
was 12 years old, two respondents (2.7%) had a child who was 11 years old, and two 
respondents (2.7%) had a child who was 15 years old. See Table 7. 
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Table 7 
Ages ofChildren in the Home 
Ages ofChildren Frequency Valid Percent 
5 years old 30 4D.5 
6 years old 2 2.7 
7 years old 4 5.4 
8 years old 5 6.8 
9 years old 9 12.2 
10 years old 7 9.5 
11 years old 2 2.7 
12 years old 3 4.1 
14 years old 4 5.4 
15 years old 2 2.7 
16 years old 6 8.1 
N.A. 1 missing 
Total 74 100.0 
Attitudes 
Section II in the survey, titled Attitudes was designed to answer research objective 
number 1: Identify parental perceptions and attitudes toward parent involvement. The 
thirty attitude statements were rated using a Likert scale with a range ofone to nine, was 
used to measure the extent ofparental agreement (l =strongly disagree, 3=disagree, 
5=undecided, 7=agree, and 9=strongly agree). 
Table 8 presents the results of items 1 through 30 in this section ofthe survey. The 
results are shown with the mean and standard deviation for the total group (n=75) on all 
items and rank order of items based on mean scores. Of the thirty attitude statements, the 
respondents agreed (mean=8.85 to 5.85) with 27 of them. The five most positive 
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responses for the total groups indicated that the respondents agreed that "Ifmy child has 
trouble in school 1 want to know about it" (mean=8.85); "I will be disappointed if my 
child does not graduate from high school" (mean=8.77); "Kindergarten is an important 
step in my child's education" (mean=8.51); "I am interested in what happens at school" 
(mean=8.40); and "It is important to have markers, pencils, paper, and scissors available 
for my child to use" (mean=8.24). 
Three of the items received a total group score beyond the midpoint of the nine-
point Likert scale. The statements that respondents disagreed (mean=3.69 to 2.39) with 
were "I disliked school as a child" (mean 3.69); "I don't have time to respond to notes 
sent home by my child's teacher" (mean=2.44) and "I get frustrated when 1 read a book 
to my child" (mean=2.39). 
Table 8 
Attitudes Statements 
Attitude Item Mean S.D. Rank: Order 
23. Ifmy child has trouble in school I want to 
know about it. 
18. I will be disappointed ifmy child does not 
graduate from high school. 
I. Kindergarten is an important step in my
 
child's education.
 
10. I am interested in what happens at school. 
20. It is important to have markers, pencils, paper, 
and scissors available for my child to use. 
2. I enjoy reading to my child. 
13. I feel it is important to read to my child daily. 
15. It is important for my child to see me read 
and write. 
8.85 
8.77 
8.51 
8.40 
8.24 
8.08 
8.05 
7.89 
.485 
.798 2 
.876 3 
l.l62 4 
l.l25 5 
1.228 6 
1.089 7 
l.l81 8 
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17. Meeting with my child's teacher several times 
during the school year is important. 7.79 1.407 9 
29. The materials and activities that I provide for 
my child at home contributes to hisJher reading 
success. 7.76 1.076 10 
22. My child's achievement in school depends on 
my assistance at home. 7.61 1.304 11 
19. It is important to limit the amount of television 
my child watches. 7.59 1.534 12 
28. The activities I do with my child affects hisJher 
success in school. 7.55 1.255 13 
5. It is important to be involved in school activities. 7.52 1.379 14 
24. In order to be successful in school, children need to 
have many experiences with toys, books, and games 
at an early age. 7.49 1.804 15 
3. My child's school is friendly and engaging. 7.36 1.342 16 
12. I want to learn more about how to teach my child. 7.33 1.492 17 
8. I know how to help my child with school readiness 
activities at home. 7.25 1.376 18 
14. I enjoy making up and telling stories about when 
I was growing up. 7.24 1.354 19 
6. The teacher makes the biggest influence 
on my child's success in school. 6.97 1.619 20 
7. I would volunteer in school if! had 
more time. 6.84 1.653 21 
26. My child's teacher makes an effort to 
communicate with me about my child's 
progress. 6.83 1.899 22 
16. I need to spend a lot oftime with my 
child in order for him/her to succeed 
in Kindergarten. 6.63 1.600 23 
4. I like taking my child to the public 
library. 6.52 1.571 24 
27. Watching 2-3 hours or more ofTV, 
videos, and DVD's is not good for 
young children. 6.49 2.056 25 
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30. My child's teacher has given me a variety 
of activities to encourage reading and 
writing skills with my child. 6.49 1.766 26 
9. I enjoy reading from advertisements or
 
magazines to my child. 5.85 1.858 27
 
21. I disliked school as a child 3.69 2.638 28 
11. I don't have time to respond to notes 
sent home by my child's teacher. 2.44 2.028 29 
25. I get frustrated when I read a book to 
my child. 2.39 1.986 30 
Average Score: 7.017 .569 
Behaviors 
Section III of the survey was designed to examine the parental engagement 
behaviors and frequency of behaviors. The 15 behavior statements were rated using a 
Likert scale with a range ofone to nine, was used to measure the level ofparental 
participation (1 =never, 3=seldom, 5=sometimes, 7=frequently, and 9=almost daily). 
Table 9 presents the results of items 1 through 15 in this section ofthe survey. 
The results are shown with the mean and standard deviation for the total group (n=75) 
on all items and rank order of items based on mean scores. Ofthe 15 behavior 
statements, the respondents agreed (mean=8.59 to 5.03) with nine of them. The five 
most positive responses for the total groups were, "Discuss the school day with my 
child" (mean=8.59); "See that your child goes to bed at a regular bed time" 
(mean=8.32); "Tell your child school is important" (mean=7.95); "Read the Take-Home 
school-wide newsletters" (mean=7.59) and "Read the classroom newsletter each week" 
(mean=7.56). 
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The behaviors that parents engaged in least were "Visit the public library" 
(mean=3.96); "Volunteer in your child's classroom" (mean=2.36) and "Allow my child 
to miss school" (mean=2.01). 
Table 9 
Behaviors 
Behavior 
15. Discuss the school day with my child 
7. See that your child goes to bed at a 
regular bed time. 
Mean 
8.59 
8.32 
S.D. 
.824 
1.307 
Rank Order 
I 
2 
14. Tell your child school is important. 7.95 1.077 3 
II. Read the Take-Home school-wide 
newsletters. 7.59 1.973 4 
10. Read the classroom newsletter 
each week. 7.56 1.995 5 
9. Buy books for your child. 7.00 1.151 6 
12. I ask my child questions about the 
book while I am reading to himlher. 6.60 1.801 7 
5. Write letters/make lists with child. 5.20 2.080 8 
3. Read materials that offer parenting tips. 5.03 1.830 9 
I. Talk to your child's teacher. 4.87 2.171 10 
4. Call your child's teacher ifyou have 
have a question or concern. 4.65 2.544 11 
2. Visit the public library. 3.96 2.362 12 
6. Volunteer in your child's classroom. 2.36 1.900 13 
8. Allow my child to miss school. 2.01 1.268 14 
Average Score: 5.83 1.002 
Family Activities 
Section IV in the survey, titled Family Activities was designed to answer research 
objective number 2: Detennine the types ofparent/child literacy activities within the 
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home environment. The 10 statements were rated using a Likert scale with a range of 
one to 7, was used to measure the extent ofparent participation (l=never, 3=seldom, 
5=sometimes, and 7=frequently). 
Table 10 represents the results of items 1 through lOin this section of the survey. 
The results are shown with the mean and standard deviation for the total group (n=75) on 
all items and rank order of items based on mean scores. The respondents agreed with 
nine ofthe family activities statements. The five most positive responses for the total 
groups indicated that the respondents agreed they "Praise your child for his/her efforts" 
(mean=6.76); "Ask your child about school projects and activities" (mean=6.67); "Read 
books to your child" (mean=6.29); "Spend one-on-one time with your child" 
(mean=6.08) and "Control the amount of time your child spends watching TV, videos 
and DVD's" (mean=5.77). The family activity that parents participated the least was 
"Communicate with your child's teacher through the take home folder" (mean=4.96). 
Table 10 
Family Activities 
Family Activity Mean S.D Rank Order 
2. Praise your child for hislher efforts. 6.76 .541 
8. Ask your child about school projects 
and activities. 6.67 .622 2 
I. Read books to your child. 6.29 1.088 3 
3. Spend one-on-onetime with your 
child 6.08 .897 4 
7. Control the amount of time your 
child spends watching TV, videos 
andDVD's. 5.77 1.300 5 
6. Discuss letters of the alphabet/letter 
sounds when reading books, 
magazines with yom child 5.65 ].596 6 
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9. Point to the words in the book 
as you read to your child 
10. Sing songs or nursery rhymes 
with your child. 
4. Discuss the story with my child. 
5. Communicate with your child's 
teacher through the take-home 
folder. 
5.45 1.596 7 
5.28 1.893 8 
5.21 1.266 9 
4.96 1.885 10 
Average Score: 5.81 .845 
Significant Differences in Parental Attitudes and Behaviors Based on Gender 
The intent of research question three is to determine whether there is a difference in 
parental attitudes, behaviors and participation in family activities based on gender. 
Significant differences in parental attitudes, behaviors and participation in family 
activities were found using aT-test. 
Attitudes 
The T test results from Section 11- Attitudes showed a significant difference at the 
.05 probability level based on gender. Males scored significantly lower (mean= 6.8632) 
than females (mean=7.1372). The T test also found significant differences on 9 of the 13 
specific items within Section II. There was a significant difference at the .001 probability 
level on the attitude item 2, "I enjoy reading to my child." Males scored significantly 
lower (mean=7.42) than females (mean=8.60). Females scored significantly higher 
(mean=7.19) on attitude item 7, "I would volunteer if! had more time," than males 
(mean=6.39), a significant difference at the .05 level. On item 8, "I know how to help my 
child with school readiness activities at home," males scored significantly lower 
(mean=6.73) than females (mean=7.67), indicating a significant difference at the .01 
level. There was a trend at the .097 level on item 11, "I don't have time to respond to 
39 
notes sent home by my child's teacher." Males scored significantly higher (mean=2.88) 
than females (mean=2.1 0). The T test showed a significant difference at the .01 level on 
item 13, "I feel it is important to read to my child daily." Males scored significantly lower 
(mean=7.42) than females (mean=8.26). On item 15, "It is important for my child to see 
me read and write," males scored significantly lower (mean=7.82) than females 
(mean=8.24), indicating a trend at the .098 level. Item 17, "Meeting with my child's 
teacher several times during the school year is important" shows a trend that females 
scored higher (mean=8.07) than males (mean=7.42) with a probability level at .056. 
There was a significant difference at the .01 level on item 21, "I disliked school as a 
child." This item was written as a reversal. Females scored significantly lower 
(mean=2.98) than males (mean=4.58), indicating that females liked school as a child 
more than males did. On item 23, "Ifmy child has trouble in school 1 want to know 
about it," a trend revealed that males scored lower (mean=8.73) than females 
(mean=8.95), indicating a probability level at .065. On item 25, "I get frustrated when 1 
read a book," males scored significantly higher (mean=3.09) than females (mean=1.83), 
indicating a .01 level. Item 26, "My child's teacher makes an effort to communicate with 
me about my child's progress," reveals that females scored significantly higher 
(mean=7.52) than males (mean=5.92) with a probability level of .001. There was a 
significant difference at the .05 level on item 29, "The materials and activities that 1 
provide for my child at home contributes to hislher reading success." Males scored 
significantly lower (mean=7.42) than females (mean=8.02). There was a significant 
difference at the .05 level on item 30, "My child's teacher has given me a variety of 
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activities to encourage reading and writing skills with my child." Females scored 
significantly higher (mean=6.86) than males (mean=6.03). See Table It. 
Table 11 
Significant Differences on Parental Attitudes Based on Gender 
Item 
2. I enjoy reading to my child. 
x 
7.42 
Male 
n=33 
S.D. 
1.415 
Female 
n=42 
x S.D. 
8.60 .734 
T 
-4.319 
Prob 
.000 
7. I would volunteer in school if! 
had more time. 6.39 1.657 7.19 1.581 -2.120 .037 
8. I know how to help my child 
with school readiness activities 
at home. 6.73 1.506 7.67 1.119 -3.100 .003 
11. I don't have time to respond 
to notes sent home by my child's 
teacher. 2.88 2.058 2.10 1.961 1.681 .097 
13. I feel it is important to read 
to my child daily. 7.42 1.300 8.26 .939 -3.240 .002 
15. It is important for my child to 
see me read and write. 7.82 1.158 8.24 1.008 -1.678 .098 
17. Meeting with my child's 
teacher several times during 
the school year is important. 7.42 1.582 8.07 1.197 -1.952 .056 
21. I disliked school as a child 4.58 2.525 2.98 2.535 2.704 .009 
23. Ifmy child has trouble in 
school I want to know about 
it. 8.73 .626 8.95 .309 -1.893 .065 
25. I get frustrated when I read 
a book to my child. 3.09 1.990 1.83 1.820 2.851 .006 
26. My child's teacher makes an 
effort to communicate with me 
about my child's progress. 5.94 1.499 7.52 1.903 2.851 .006 
29. The materials and activities 
that I provide for my child at 
home contributes to hislher 
reading success. 7.42 1.001 8.02 1.070 -2.477 .016 
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30. My child's teacher has given 
me a variety ofactivities to 
encourage reading and writing 
skills with my child. 6.03 1.828 6.86 1.646 -2.056 .043 
Average score Section II: 
Attitudes 6.8632 .62862 7.1372 .49215 -2.118 .038 
Behaviors 
The T test results on Section III: Behaviors showed a significant difference at the 
.001 level based on gender. Males scored significantly lower (mean=5.20) than females 
(mean=6.33). The T-test also fOWld significant differences on 10 of the 11 specific items 
within Section III. There was a significant difference at the .001 probability level on 
behavior item 1, "Talk to your child's teacher." Males mean score was significantly 
lower (mean=3.88) than females (mean=5.64). A significant difference at the .05 level 
was fOWld on item 2, "Visit the public library." Males score was significantly lower 
(mean=3.30) than females (mean=4.48). Females scored significantly higher 
(mean=5.74) on behavior item 3, "Read materials that offer parenting tips," than males 
(mean=4.12). A significant difference was seen at the .001 level. The T test showed a 
significant difference at the .001 level on item 4, "Call your child's teacher ifyou have a 
question or concern," males mean score was lower (mean=3.30) than females 
(mean=5.7I). On item 5, "Write letters/make lists with your child," females scored 
significantly higher (mean=5.64) than males (mean=4.64), indicating a probability level 
of .05. Item 6, "Volunteer in your child's classroom," females scored significantly higher 
(mean=2.83) than males (mean=1.76) with a probability level of .01. There was a 
significant difference at the .001 level on item 10, "Read the classroom newsletter each 
week." Females scored significantly higher (mean=8.45) than males (mean=6.42). On 
item 11, "Read the Take-Home schooIwide newsletters," females scored significantly 
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higher (mean=8.52) than males (mean=6.39) indicating a probability level of .001. A 
trend at the .074 level was found on item 12, "I ask my child questions about the book 
while I am reading to him/her," males score (mean==6.18) was lower than females 
(mean=6.93). On item 14, "Tell your child school is important," males scored 
significantly lower (mean=7.58) than females (mean=8.24) with a probability level at .01. 
There was a significant difference at the .05 level on item 15, " I discuss the school day 
with my child," females scored significantly higher (mean==8.76) than males 
(mean=8.36). See Table 12. 
Table 12 
Significant Differences on Parental Behaviors Based on Gender 
Item Male Female T Prob 
n=33 n=42 
x S.D. x S.D. 
1. Talk to your child's teacher. 3.88 2.233 5.64 2.229 -3.797 .000 
2. Visit the public library. 3.30 2.229 4.48 2.361 -2.189 .032 
3. Read materials that offer 
parenting tips. 4.12 1.728 5.74 1.594 -4.203 .000 
4. Call your child's teacher 
ifyou have a question or 
concern. 3.30 2.271 5.71 2.245 -4.595 .000 
5. Write letters/make lists 
with your child. 4.64 2.247 5.64 1.846 -2.130 .037 
6. Volunteer in your child's 
classroom. 1.76 1.415 2.83 2.106 -2.638 .010 
10. Read the classroom news­
letter each week. 6.42 2.488 8.45 .705 -4.542 .000 
11. Read the Take-Home school 
wide newsletters. 6.39 2.384 8.52 .740 -4.948 .000 
12. 1ask my child questions 
about the book while 1 am 
reading to him/her. 6.18 1.976 6.93 1.599 -1.810 .074 
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14. Tell your child school is 
important. 7.58 1.146 8.24 .932 -2.760 .007 
15. Discuss the school day with 
my child. 8.36 .994 8.76 .617 -2.016 .049 
Average Score Section II: 
Behaviors 5.26 1.044 6.33 .627 -5.451 .000 
Family Activities 
The T test results on Section IV: Family Activities showed a significant difference at 
the .001 level based on gender. Males scored significantly lower (mean=5.37) than 
females (mean= 6.17). The T test also found significant differences in specific items 
within Section IV. There was a significant difference at the .001 probability level on 
family activities item 1, "Read books to your child." Males mean score was significantly 
lower (mean=5.79) than females (mean=6.69). There was a trend at the .097 probability 
level on item 2, "Praise your child for hislher efforts." Females scored higher 
(mean=6.86) than males (mean=6.64). On item 4, "Discuss the story (characters and 
plot) of the story with my child," females scored higher (mean=5.43) than males 
(mean=4.94). The probability level ofthe trend was at .097. Females scored 
significantly higher (mean= 5.69) than males (mean=4.03) on item 5, "Communicate 
with your child's teacher through the take-home folders." A probability level was at 
.001. There was a significant difference at the .01 level on item 6, "Discuss letters ofthe 
alphabet/letter sounds when reading books, magazines with your child." Males mean 
score was significantly lower (mean=5.18) than females (mean=6.02). Females scored 
significantly higher (mean=6.88) on item 8, "Ask your child about school projects and 
activities," than males (mean=6.39) with a probability level at .01. There was a 
significant difference at the .01 level on item 9, "Point to the words in the book as you 
read to your child." Females scored significantly higher (mean=5.93) than males 
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(mean=4.85). There was a significant difference at the .001 level on item 10, "Sing songs 
or nursery rhymes with your child." Females scored significantly higher (mean=6.02) 
than males (mean=4.33). See Table 13. 
Table 13 
Significant Differences in Family Activities Based on Gender 
Item 
x 
Male 
n=33 
S.D. 
Female 
n=42 
x S.D. 
T Prob 
1. Read books to your child. 5.79 1.364 6.69 .563 -3.571 .001 
2. Praise your child for 
hislher efforts. 6.64 .653 6.86 .417 -1.690 .097 
4. Discuss the story with my 
child 4.94 1.435 5.43 1.085 -1.682 .097 
5. Commtmicate with your 
child's teacher through the 
take-home folders. 4.03 1.879 5.69 1.554 -4.188 .000 
6. Discuss letter ofthe alphabet 
or letter sotmds when reading 
books or magazines with your 
child. 5.18 1.530 6.02 1.024 -2.848 .006 
8. Ask your child about school 
projects and activities. 6.39 .788 6.88 .328 -3.331 .002 
9. Point to the words in the 
book as you read to your 
child 4.85 1.906 5.93 1.113 -2.891 .006 
10. Sing songs or nursery 
rhymes with your child. 4.33 2.231 6.02 1.137 -3.966 .000 
Average Score Section IV:
 
Family Activities 5.36 .96922 6.17 .508 -4.374 .000
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Significant Differences in Parental Attitudes, Behaviors and Family Activities Based on 
Marital Status 
Attitudes 
The intent of research question four is to determine whether there is a difference in 
parental attitudes, behaviors and participation in family activities based on marital status. 
Significant differences in parental attitudes based on marital status was found using a T 
test. There was a trend at the .072 probability level on attitude item 4, "I like taking my 
child to the public library." Not married parents scored lower (mean=5.90) than married 
parents (mean=6.62). A trend was found at the .076 probability level on item 5, "It is 
important to be involved in school activities." Married parents scored higher 
(mean=7.63) than not married (mean=6.80). Married parents scored significantly higher 
(mean=7.72) than not married parents (mean=6.70) on item 19, "It is important to limit 
the amount oftelevision my child watches." A significant difference was found at the .05 
probability level. There was a trend at the .093 probability level on item 24, "In order to 
be successful in school, children need to have many experiences with toys, books and 
games at an early age." Married parents scored higher (mean=7.63) than not married 
parents (mean=6.60). On item 27, "Watching 2-3 hours or more ofTV, videos, and 
DVD's is not good for young children," married parents scored significantly higher 
(mean=6.69) than not married parents (mean=5.20) with a significant difference at the .05 
level. See Table 14. 
46 
Table 14 
Significant Differences on Parental Attitudes Based on Marital Status 
Item 
x 
Married 
n=65 
S.D. 
Not Married 
n=lO 
x S.D. 
T Prob 
4. I like taking my child to 
the public library. 6.62 1.627 5.90 .994 1.915 .072 
5. It is important to be 
involved in school 
activities. 7.63 1.330 6.80 1.549 1.800 .076 
19.ftisimpoctanttolimh 
the amount oftelevision 
my child watches. 7.72 1.463 6.70 1.767 2.003 .049 
24. In order to be successful 
in school, children need 
to have many experiences 
with toys, books and games 
at an early age. 7.63 1.790 6.60 1.713 1.704 .093 
27. Watching 2-3 hours or 
more ofTV, videos, and 
DVD's is not good for 
young children. 6.69 2.031 5.20 1.814 2.182 .032 
Behaviors 
Using a T test a significant difference was found in one ofthe Behavior items based 
on marital status. A significant difference at the .05 probability level was found on item 
6, "Volunteer in your child's classroom," with married parents scored significantly higher 
(mean=2.46) than not married parents (mean=1.70). See Table 15. 
Table 15 
Significant Differences on Parental Behaviors Based on Marital Status 
Item Married Not Married T Prob 
n=65 n=lO 
x S.D. x S.D. 
6. Volunteer in your child's 
classroom. 2.46 2.001 1.70 .823 2.117 .043 
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Family Activities 
Using a T Test, significant differences were found in one ofthe Family Activities 
items. The T test showed a significant difference at the .05 level on item 8, "Ask your 
child about school projects and activities." Married parents scored significantly lower 
(mean=6.63) than not married parents (mean=6.90). A trend was found at the .080 
probability level on item 3, "Spend one-on-one time with your child," not married parents 
scored higher (mean=6.40) than married parents (mean=6.03). See Table 16. 
Table 16 
Significant Differences in Family Literacy Activities Based on Marital Status 
Item Married 
n=65 
Not Married 
n=10 
T Prob 
x S.D. x S.D. 
3. Spend one-on-one time 
with your child. 6.03 .935 6.40 .516 -1.844 .080 
8. Ask your child about 
school projects and 
activities. 6.63 .651 6.90 .316 -2.094 .047 
Significant Differences in Parent Attitudes, Behaviors, and Family Activities 
Based on Employment Status 
Attitudes 
The intent of research question five was to examine whether or not differences 
existed in parental attitudes based on employment status. Significant differences in 
employment status were found using a T test. There was a significant difference at the 
.05 probability level on item 12, "I want to learn more about how to teach my child." Not 
employed parents scored significantly higher (mean=8.00) than employed parents 
(mean=7.15). A significant difference was found at the .001 level on item 20, "It is 
important to have markers, pencils, paper, and scissors available for my child to use." 
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Employed parents scored significantly lower (mean=8.08) than not employed parents 
(rnean=8.81). Item 22, "My child's achievement in school depends on my assistance at 
home," reveals a .05 probability level. Not employed parents scored significantly higher 
(mean=8 .25) than employed parents (mean=7.44). A significant difference was found at 
he .01 level on item 23, "Ifmy child has trouble in school I want to know about it. Not 
employed parents scored significantly higher (mean=9.00) than employed parents 
(mean=8.81). On attitude item 28, "The activities I do with my child affects his/her 
success in school," a significant difference was found at the .020 level. Not employed 
parents scored higher (mean=8.19) than employed parents (mean=7.37). A significant 
difference at the .01 level was found on item 29, "The materials and activities that I 
provide for my child at home contributes to his/her reading success." Employed parents 
scored significantly lower (rnean==7.58) than not employed parents (mean=8.44). 
Table 17 
Significant Differences on Parental Attitudes Based on Employment Status 
Item Employed Not Employed T Prob 
n=59 n=16 
x S.D. x S.D. 
12. I want to learn more about 
how to teach my child 7.15 1.540 8.00 1.095 -2.059 
20. It is important to have 
markers, pencils, paper, and 
scissors available for my 
child to use. 8.08 1.193 8.81 .544 -3.525 .001 
22. My child's achievement 
in school depends on my 
assistance at home. 7.44 1.355 8.25 .856 -2.263 .027 
23. Ifmy child has trouble in 
school I want to know 
about it. 8.81 .541 9.00 .000 -2.649 .010 
.043 
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28. The activities I do with 
my child affects hislher 
success in school. 7.37 1.244 8.19 1.109 -2.373 .020 
29. The materials and activities 
that I provide for my child at 
home contributes to hislher 
reading success. 7.58 1.054 8.44 .892 -2.988 .004 
Behaviors 
Using a T test, a significant difference was found on one of the Parent Behavior 
items. Two trends were also found in this section. A trend at the .088 level was found on 
item 1, "Talk to your child's teacher." Not employed parents scored higher (mean=5.69) 
than employed parents (mean=4.64). Item 6, "Volunteer in your child's classroom," 
reveals trend at the probability level of .069. Employed parents scored lower 
(mean=2.15) than not employed parents (mean=3.13). A significant difference at the .05 
level was found on item 10, "Read the classroom newsletter each week." Not employed 
parents scored higher (mean=8.l9) than employed parents (mean=7.39). See Table 18. 
Table 18 
Significant Differences on Parental Behaviors Based on Employment Status 
Item Employed Not Employed T Prob 
n=59 n=16 
x S.D. x S.D. 
1. Talk to your child's 
teacher. 4.64 2.203 5.69 1.887 -1.728 .088 
6. Volunteer in your child's 
classroom. 2.15 1.770 3.13 2.217 -1.845 .069 
10. Read the classroom 
newsletter each week. 7.39 2.166 8.19 .981 -2.135 .037 
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Family Activities 
Using a T test, a significant difference was found on one of the items in the Family 
Activities section. On item 8, "Ask your child about school projects and activities," a 
significant difference was found at the .05 level. Not employed parents scored 
significantly higher (mean=6.88) than employed parents (mean=6.61). See Table 19. 
Table 19 
Significant Differences in Family Literacy Activities Based on Employment Status 
Item Employed Not Employed T Prob 
n=59 n=16 
x S.D. x S.D. 
8. Ask your child about 
school projects and 
activities. 6.61 .670 6.88 .342 -2.170 .035 
Significant Differences in Parent Attitudes, Behaviors, and Family Activities Based on 
Level ofEducation 
The intent of research question six was to determine whether there were differences 
in parental attitudes, parental behaviors and family activities based on level ofeducation. 
Attitudes 
Using the ANOVA, two significant differences were found on items in Section III: 
parental attitudes based on level ofeducation. There was a significant difference at the 
.01 level on attitude item 4, "I like taking my child to the public library." The Student­
Newman-Keuls Multiple Range Test showed a significant difference at the .001 level. 
Parents with a bachelor's/master's degree scored significantly higher (mean=7.09) than 
those with some college/voc-tech (mean=7.03) and those with a grade/high school 
education (mean=5.77). 
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There was a significant difference at the .01 level using the ANOVA on attitude 
item 12, "I want to learn more about how to teach my child." The Student-Newman-
Keuls Multiple Range Test showed a significant difference at the .01 level. Parents' with 
some college/voc-tech (mean=7.73) scored significantly higher than those parents with 
grade/high school (mean=7.35) and those with bachelor's/master's degrees (mean=6.09). 
Table 20 
ANOVA Results with Student-Newman-Keuls Multiple Range Test ofParental Attitudes 
by Level ofEducation. 
Item GradelHigh School 
n=31 
Some collegelvoc-tech 
n=33 
Bachelors/Masters 
n=l1 
F Prob 
x S.D. x S.D. x S.D. 
4. I like taking my 
child to the public 
library. 5.77 1.409 7.03 1.551 7.09 1.300 6.909 .002 
12. I want to learn 
more about how to 
teach my child. 7.35 1.305 7.73 1.232 6.09 2.071 5.585 .006 
Behaviors 
The average score on Section III: behaviors were significant at the .001 level 
using an ANOVA on educated levels. On behavior item 2, "Visit the public library," a 
significant difference at the .001level using the ANaVA was found. A significant 
difference was found at the .001 level using the Student-Newman-Keuls Multiple Range 
Test. Those with a bachelor's/master's scored significantly higher (mean=5.64) than 
those with grade/high school education (mean=2.65). Parents' with some college/voc­
tech (mean=4.64) scored significantly higher than those with a grade/high school 
education (mean=2.65). 
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On behavior item 3, "Read materials that offer parenting tips," a significant 
difference was found at the .05 level using ANOVA. A significant difference at the .05 
level was found using the Student-Newman-Keuls Multiple Range Test. Parents' with a 
bachelor's/master's scored significantly higher (mean=6.27) than those with some 
college/voc-tech (mean=5.03) and those with a gradelhigh school education (mean==4.58). 
Behavior item 4, "Call your child's teacher if you have a question," revealed a 
significant difference at the .001 level using the ANOVA. The Student-Newman-Keuls 
Multiple Range Test showed a significant difference at the .0011evel. Parents' with a 
bachelor's/master's scored significantly higher (mean=6.91) than those with some 
college/voc-tech (mean==4.97) and those with grade/high school education (mean=3.52). 
Using the ANOVA, there was a significant difference at the .01 level on behavior 
item 6, "Volunteer in your child's classroom." The Student-Newman-Keuls Multiple 
Range Test showed a significant difference at the .01 level. Parents' with some 
college/voc-tech scored significantly higher (mean=3.09) than those with a 
bachelor's/master's (mean=2.09) and those with a gradelhigh school education 
(mean=1.68). Parents with a bachelor's/master's scored significantly higher (mean=2.09) 
than those with a gradelhigh school education (mean=1.68). 
On behavior item 8, "Allow my child to miss school," a significant difference 
was found at the .01 level using the ANOVA. The Student-Newman-Keuls Multiple 
Range Test showed a significant difference at the .01 level. Parents' with 
bachelor's/master's scored significantly higher (mean=2.45) than those with gradelhigh 
school education (mean=1.48). Parents with some college/voc-tech (mean=2.36) scored 
significantly higher than those with a gradelhigh school education (mean=1.48). 
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Using the ANOVA, there was a significant difference at the .05 level on behavior 
item 12, "I ask my child questions about the book while I am reading to him/her." The 
Student-Newman-Keuls Multiple Range Test showed a significant difference at the .05 
level. Parents' with a bachelor's/master's degree scored significantly higher (mean=7.91) 
than those with some college/voc-tech (mean=6.42) and grade/high school (mean=6.32). 
Table 21 
ANOVA Results with Student-Newman-Keuls Multiple Range Test ofParental Behaviors 
by Education Level. 
Item GradelHigh School 
n=31 
x S.D. 
Some CollegeIVoc. Tech. 
n=33 
x S.D. 
Bach/Masters 
n=Il 
x S.D. 
F Prob 
2. Visit the public 
library. 2.65 1.872 4.64 2.275 5.64 2.063 11.446 .000 
3. Read materials 
that offer parenting 
tips. 4.58 2.046 5.03 1.649 6.27 1.104 3.724 .029 
4. Call your child's 
teacher ifyou have 
a question. 3.52 2.278 4.97 2.543 6.91 1.300 9.423 .000 
6. Volunteer in your 
child's classroom. 1.68 1.045 3.09 2.363 2.09 1.514 5.048 .009 
8. Allow my child 
to miss school. 1.48 .8Il 2.36 1.295 2.45 1.753 5.146 .008 
12. I ask my child 
questions about the 
book while I am 
reading to him/her. 6.32 1.939 6.42 1.640 7.91 1.375 3.680 .030 
Average Score Section III:
 
Behaviors 5.4217 .89164 5.9632 1.07026 6.6104 .36751 7.247 .001
 
Family Activities 
An ANOVA found two significant item differences on family activities based on the 
educational level ofparents. Using the ANOVA, there was a significant difference at the 
.05 level on family activities item 1, "Read books to your child." Also, the Student­
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Newman-Keuls Multiple Range Test showed a significant difference at the .05 level. 
Parents' with bachelor'slmaster's scored significantly higher (mean=6.73) than those 
with some college/voc-tech (mean=6.52) and those with grade/high school (mean=5.90). 
Parents' with some college/voc-tech scored significantly higher (mean=6.52) than those 
with a grade/high school education (mean=5.90). 
There was a significant difference at the .01 level using the ANaVA on family 
activity item 10, "Sing songs or nursery rhymes with your child." The Student-Newman-
Keuls Multiple Range Test revealed a significant difference at the .01 level. Parents with 
a bachelor'slmaster's scored significantly higher (mean=6.36) than those with some 
college/voc-tech (mean=5.64) and those with grade/high school (mean=4.52). Parents' 
with some college/voc-tech scored significantly higher (mean=5.64) than those with a 
grade/high school education (mean=4.52). See Table 22. 
Table 22 
ANOVA Results with Student-Newman-Keuls Multiple Range Test ofFamily Activities by 
Education Level 
Item GradelHigh School Some CollegeIVoc. Tech. Bach/Masters F Prob 
n=31 n=33 n=l1 
x S.D. x S.D. x S.D. 
1. Read books to 
your child 5.90 1.326 6.52 .870 6.73 .467 3.827 .026 
10. Sing songs 
or nursery 
rhymes with 
your child. 4.52 2.111 5.64 1.655 6.36 .924 5.511 .006 
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Chapter V: Discussion 
An overview of the study regarding parental involvement in literacy development 
will be presented in this chapter. A summary of the purpose, methods and procedures, 
data collection, data analysis and a discussion of findings is included. Conclusions based 
on the results ofthis study and recommendations for future research are also presented in 
this chapter. 
The purpose ofthis study was to identify parental attitudes and behaviors toward 
parental involvement in literacy development in the Kindergarten programs at Colby 
Elementary School in the School District ofColby. This entailed a survey that included 
sections on demographics, parental attitudes, parental behaviors regarding involvement 
with their child and a section on family activities. 
The survey was administered in October 2007. The population for this study were 
the parents (both mothers and fathers) ofchildren enrolled in Kindergarten, ages 5 and 6, 
at Colby Elementary School in the School District ofColby during the 2007-2008 school 
year. A letter and a survey (see Appendix A and B) was given to 120 parents via their 
child's take home folder requesting their participation. There were a total of75 surveys 
returned. This constitutes a 62.5% return rate. 
Parents anonymously completed a four-part survey that included demographics, 
parent attitudes, parent behaviors and family activities. This researcher developed and 
designed the instrument for research purposes. Section I of the survey, Demographics, 
recorded gender, age, level ofeducation, marital status, employment status, number of 
children and ages ofchildren. Section II ofthe survey, Attitudes consisted of30 items 
that parents were asked to respond to using a Likert scale ranging from 1 (strongly 
56 
disagree) to 9 (strongly agree). Section III, behaviors, included 15 items in which parents 
rated the items using a Likert scale ranging from 1 (never) to 9 (almost daily). Section 
IV, family activities, included ten items in which parents were asked to rate their level of 
involvement in various activities in the home environment. A Likert scale ranging from 
1 (never) to 7 (frequently) was used. 
The University of Wisconsin-Stout Computer User Support Services analyzed the 
responses ofthe survey. Frequency count, percentages, the mean, standard deviation and 
rank order were computed for sections II, III and IV. In addition, T-tests, ANOVA and 
the Student-Newman-Keuls Multiple Range Test were utilized to compare groups. The 
individual variables included gender, age, level of education, marital status, and 
employment status. 
The fmdings, based upon the analysis ofthe data revealed that 44% (n:::::33) of the 
participants were male and 56% (n=42) were female. Of the 75 participants, 55 were 31 
years or older (73.3%) and 20 were 31 years or younger (26.7%). The majority of 
participants were married (n:::::65, 86.7%) and ten (13.3%) were not married. Thirty-three 
of the participants (44%) had some college/voc-tech school, 31 participants (41.3%) had 
completed grade school or high school, and 11 (14.7%) had bachelor's/master's degrees. 
Fifty-nine participants (78.7%) were employed and 16 were not employed (21.3%). 
Findings and Discussion 
Research Question 1: What are the parental perceptions and attitudes towardparent 
involvement? 
Results of the 30 attitude items showed that parents' were most positive about not 
wanting their child to miss school (mean=8.85), wanting their child to graduate from high 
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school (mean=8.77) and understanding how important Kindergarten is in their child's 
education (mean=8.51). Parents' disagreed with only three items. These items were, "I 
don't have time to respond to notes sent home by my child's teacher (mean=2.44), "I 
disliked school as a child (mean=3.69), and I get frustrated when I read a book to my 
child (mean=2.39). 
Research Question 2: What types ofliteracy activities occur within the home 
environment? 
Results of the 15 behavior items showed that the parental behaviors that respondents 
participated in the most at home were discussing the school day with their child 
(mean=8.59), making sure their child went to bed at a regular bed time (mean=8.32) and 
telling their child the importance ofschool (mean=7.95). 
Results of the 10 family activities section revealed that respondents participated in 
these activities the most: praising their child for his/her efforts (mean=6.76), asking child 
about school projects and activities (mean=6.67), reading books to their child 
(mean=6.29) and spending one on one time with their child (mean=6.08). 
Research Question 3: What are the differences in parental attitudes and behaviors based 
on gender towardparent involvement? 
Significant differences were found in parental attitudes and behaviors based on 
gender using a T test. In Section II, Attitudes, females scored significantly higher than 
males. Significant differences were found in the attitudes of receiving literacy ideas from 
the teacher and attributing their own efforts to their child's reading ability. In Section III, 
Behaviors, females scored significantly higher than males. Significant differences were 
found in behavior items regarding visiting the public library, participating in literacy 
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activities at home and volunteering in their child's classroom. In Section IV, Family 
Activities, females scored significantly higher than males. Significant differences were 
found in family activities regarding pointing to words while reading, discussing school 
projects and activities with their child and discussing letters ofthe alphabet and their 
sounds while reading books or magazines. 
These findings are consistent with the research conducted by Yeung Sandberg, 
Davis-Kean & Hofferth (2001), even though father involvement has gradually increased 
over the years, their involvement is still less than the time mothers' spend taking care of 
the child and being involved in the child's education. This may be due to males not 
knowing how to help their child with school readiness activities at home (mean=6.73) 
and attitude item 25, "I get frustrated when I read a book to my child" (mean=3.09). This 
was upheld by McMackin (1993) who reported that parents may feel incompetent 
because they are not sure ofthe correct sequence of skills to teach. Lynch, Anderson, 
Anderson & Shapiro (2006), stated that parents need to be shown how to interact with 
their child. 
This study also revealed that fathers agreed that work interferes with them being 
more involved with their child's education. Attitude item 7, "I would volunteer in school 
if! had more time," (mean=6.39) and attitude item 11, "I don't have time to respond to 
notes sent home by my child's teacher." (mean=6.73) This is consistent with the fmdings 
ofPeterson (2002) in her master's research also found that fathers' may not have the 
ability to be away from work during school hours. 
If males had any negative previous education experiences it did not affect their 
attitudes toward involvement in their child's education (mean=4.58). This was also 
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consistent with attitude item 2, "I enjoy reading to my child" (mean=7.42), attitude item 
13, "I feel it is important to read to my child" (mean=7.42), attitude item 15, "It is 
important for my child to see me read and write (mean=7.82), attitude item 23, "Ifmy 
child has trouble in school I want to know about it" (mean=8.73) and attitude item 29, 
"The materials and activities that 1 provide for my child at home contributes to his/her 
reading success" (mean=7.42). These findings were inconsistent with the previous 
research in Chapter 2. Eldridge (2001) found that Parents who had negative school 
experiences will often view their own child's school experience as being negative also. 
However, these findings are consistent with those ofPeterson (2002) in her masters 
research also found that fathers' who had negative memories of school when they were 
younger, did not let it affect their attitudes toward being involved in their child's 
education. 
This study revealed that fathers' valued the home/school partnership. This was 
evident in attitude item 17, "meeting with my child's teacher several times during the 
school year is important" (mean=7.42), attitude item 26, "My child's teacher makes an 
effort to communicate with me about my child's progress" (mean=5.94) and attitude item 
30, "My child's teacher has given me a variety ofactivities to encourage reading and 
writing skills with my child" (mean=6.03). These fmdings are somewhat contradictory of 
the research presented in Chapter II. Turbiville, Umbarger & Guthrie (2000), found that 
when fathers tried to be involved, their efforts were declined by the teachers. Also, when 
fathers tried to give information about their child, mothers were also asked the same 
information. Teachers need to look at both parents as equal partners and realize the 
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importance ofhaving both parents involved. Teachers also need to give parents' 
opportunities to learn how to create successful learning opportunities for their child. 
The T test results showed that females were consistently more involved in their 
child's education than males. Males in this study, although they had positive attitudes 
about communicating with their child's teacher, seldom talked to their child's teacher 
(mean=3.88), were less likely to call the child's teacher if they had a question or concern 
(mean=3.30), and seldom communicated with their child's teacher through the take-home 
folders (mean=4.03). Turbiville, Umbarger & Guthrie (2000) attributes this to the 
different ways men and women interact. Anderson & Minke (2007) report that trust is 
important when forming parent/teacher partnerships. Parents are more likely to be 
involved if they feel the teacher is caring. 
Males were also less likely to visit the public library (mean=3.30), read materials 
that offer parenting tips (mean=4.12), volunteer in their child's classroom (mean::;::l.76) 
and write letters/make lists with their child (mean=4.64). Leseman and delong (1998, 
p.299) provide this explanation, ''parents own literacy practices appear to determine 
specifically the opportunities for young children to be involved in literacy-related 
interactions. Parents own practices are strongly related to their educational biography, 
job content, and ethnicity." 
The T test on family activities based on gender revealed some significant 
differences. Males scored significantly lower (mean=5.37) than females (mean::;::6.17). 
Males were less likely to discuss a story with their child (mean::;::4.94), communicate with 
their child's teacher through the take home folders (mean::;::4.03), point to words in the 
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book as they read to their child (mean=4.85) and sing songs or nursery rhymes with your
 
child (mean=4.33).
 
Research Question 4: What are the differences in parental attitudes and behaviors based
 
on marital status towardparent involvement?
 
The T test results showed a few significant differences in parental attitudes and 
behaviors based on marital status. T test results on marital status revealed that married 
parents believed the importance of their involvement in their child's education was 
important and crucial to their child's academic success more than not married parents. 
Married parents scored higher (mean=7.63) on item 5, "It is important to be involved in 
school activities," than not married parents (mean=6.80). This finding matched much of 
the research presented in Chapter 2. Parents believe that when they become involved in 
their child's education, it will have a positive impact on their child's learning (Anderson 
& Minke, 2007). Married parents were more likely to limit the amount oftelevision their 
child watches (mean=7.72) than not married parents (mean=6.70). The least popular 
activity that parents participate in despite of marital status is volunteering in their child's 
classroom (US Department ofEducation, 1997). This was consistent with the fmdings of 
this study; married parents were more likely to volunteer in their child's classroom 
(mean=2.46) than not married parents (mean=1.70). Peterson (2002) found that 
single/remarried/separated families were less likely than two parent families to volunteer 
in their child's classroom. 
The T test on family activities based on marital status revealed an interesting 
fmding. Not married parents scored significantly higher (mean=6.40) than married 
parents (mean=6.03) on item 3, "Spend one on one time with your child." Also, not 
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married parents scored significantly higher (mean=6.90) than married parents
 
(mean=6.63) on item 8, "Ask your child about school projects and activities."
 
Research Question 5: What are the differences in parental attitudes and behaviors based
 
on employment status towardparent involvement?
 
T tests were used to calculate significant differences ofparental attitudes, 
behaviors and participation in family activities based on employment status. Results 
from the T tests reveal several significant differences in parental attitudes items based on 
employment status. Not employed parents scored significantly higher in how they 
perceived their child's education than employed parents. Not employed parents want to 
learn more about how to teach their child (mean=8.00), felt it was important to have 
markers, pencils, paper and scissors available for their child to use (mean=8.81), and if 
their child has trouble in school they want to know about it (mean=9.00). 
Not surprisingly, parents who were not employed were able to engage in these 
behaviors more often than parents who were employed. These behaviors include talking 
to child's teacher (mean=5.69), volunteer in child's classroom (mean=3.13) and read the 
classroom newsletter each week (mean=8.19). Parents who are unable to participate 
during school hours could choose to be involved more at home instead (Anderson & 
Minke, 2007). 
Research Question 6: What are the differences in parental attitudes and behaviors based 
on level ofeducation towardparent involvement? 
The ANaVA showed significant differences in parental attitudes, behaviors and 
participation of family activities based on level of education. When studying the 
ANaVA results regarding parental attitudes by education level, the items in which 
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differences could be detected using the Student·Newman-Keuls Multiple Range Test 
were parents with a bachelors/masters took their child to the public library more often 
(mean=5.64), ask questions about the book while reading (mean=7.91), discuss the 
school day with my child (mean=8.91), and call teacher ifyou have a question 
(mean=6.91). There appears to be a difference in parental attitudes and behaviors based 
on gender. 
The findings of this study reveal that the more education the parent has, the higher 
the involvement level will be in their child's education. This was consistent with the 
research of (Peterson, 2002), "mothers and fathers who assisted with their child's literacy 
development tended to have more education than parents who did not." Parents with 
post-secondary education spent more time engaging in achievement related activities with 
their child. 
Conclusions 
The following conclusions will be presented as a result ofdata previously reported. 
They will be discussed according to the six research questions outlined in Chapter 1. 
Research Question 1: What are the parental perceptions and attitudes toward parent 
involvement? 
The data presented in this study showed that parental attitudes are positive. Parents 
feel positive about communicating with their child's teacher and participating in literacy 
activities at home. 
Research Question 2: What types o/parent/child literacy activities occur within the 
home environment? 
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Parents most often had discussions with their child regarding what happened in 
school on particular days and the importance ofschool. Parents also read books to their 
child and spent quality time together engaged in various activities. 
Research Question 3: What are the differences in parental attitudes and behaviors 
towardparent involvement based on gender? 
The major fmding of this study was differences in parental attitudes and behaviors 
based on gender. This study found that females' attitudes toward parent involvement 
were significantly more positive than males' attitudes toward parent involvement. Males 
participated in parental involvement behaviors significantly less often than females. 
Research Question 4: What are the differences in parental attitudes and behaviors based 
on marital status towardparent involvement? 
A few differences were found based on marital status. Married parents enjoyed 
taking their child to the library, volunteered in their child's classroom more often, and 
spend one-on-one time with their child more often than not married parents. 
Research Question 5: What are the differences in parental attitudes and behaviors based 
on employment status towardparent involvement? 
A few differences were found based on employment status. Employed parents felt 
they could not spend quality time with their children because of their job. Employed 
parents participated in parental involvement behaviors less often than not employed 
parents. 
Research Question 6: What are the differences in parental attitudes and behaviors based 
on education level towardparent involvement? 
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Parents with higher levels ofeducation were significantly more involved in their 
child's education than those with less than a college education. Parents with higher 
levels ofeducation were significantly more active in school participation than parents 
with less education. 
Recommendations for Future Research 
In an attempt to get a better return rate, I would have a short Kindergarten parent 
meeting at an open house, Family Literacy Night, etc...Parents would have an 
opportunity to hear this researcher present the purpose of the study, hear instructions and 
ask any questions they may have. Parents would have an opportunity to complete the 
survey before leaving. 
The time ofyear this survey was filled out may have made a difference in how 
parents responded to the questions. Parents filled out this survey when their child had 
only been in Kindergarten for six weeks. They may not have known how to respond to 
some of the questions. The outcome of the survey may be different if given in the middle 
or at the end ofthe school year. 
Recommendations for Teachers 
Parent involvement in either the school setting or the home environment has proven 
to have a positive impact on a child's academic success. Parents may be willing to 
participate in activities that promote literacy development but may feel awkward actually 
engaging in them. All parents can learn to be active in their child's literacy development 
ifgiven the skills and knowledge. Parents also need to feel comfortable and understand 
the importance and the benefits of their efforts. Educators must provide opportunities for 
parents that are enjoyable, non-threatening and provide them with educational, social and 
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behavioral skills to help their child. This section will provide suggestions for educators 
on ways to help foster the school/home partnership. 
Educators could organize Kindergarten Family Literacy Nights as an opportunity for 
families to come together. The purpose of this event is: 1) parents could observe their 
child playing and working with other children and adults, 2) parents can begin to see their 
child in a different way with new abilities and new skills, 3) parents can learn new ways 
to interact with their child, 4) parents would have an opportunity to discuss issues with 
their child's teacher, 5) parents could meet other parents, 6) parents could gain new ideas 
for games, projects, and other family activities, and 7) parents would feel good about 
themselves and their abilities as parents. 
To build on the skills parents learned during the Family Literacy Nights, educators 
could provide parents with words to songs, fmger plays or nursery rhymes in their weekly 
classroom newsletters. Along with these could be suggestions of various activities that 
parents could engage in with their child. A rationale of specific skills that each activity 
entails should also be included. Parents also need to know how their time and efforts are 
valuable in order to enhance their child's learning. 
Many parents are unable to be involved in school activities due to their work 
schedules. Teachers and parents could meet after school hours in a home visit. Since the 
home environment is a powerful and significant factor in determining a child's academic 
success, teachers could offer advice on at home activities to support learning. The more 
the teacher reaches out, the more comfortable parents will be in communicating with their 
child's teacher. Educators need to find ways that working parents can be involved after 
school hours. 
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Parents need to know their presence in the classroom is welcome and appreciated by 
teachers. Parents who are able to volunteer during the school day could participate in 
classroom activities such as reading to the class, assisting with various projects, or 
helping individual children who may need extra support in specific academic areas. 
When parents are involved in their child's education, whether it is in the home 
environment or in the school setting, student academic achievement is greater. When 
schools and families work together, a partnership of support for children develops as they 
work towards a shared goal. In this partnership each member benefits individually while 
also enriching the lives ofchildren. 
68 
References 
Anderson, K., & Minke, K. (2007). Parent involvement in education: Toward an 
understanding ofparents' decision making. Journal ofEducational 
Research,100(5), 311-323. 
Baker, A., Kessler-Sklar, S., Piotrkowski, c., & Parker, L. (1999). Kindergarten and 
fIrst-grade teachers' reported knowledge ofparents' involvement in their 
children's education. The Elementary School Journal, 99(4),367-380. 
Cairney, T., & Munsie, L. (1995). Parent participation in learning. The Reading Teacher, 
48(5), 392-403. 
deJong, P., & Leseman, P. (2001). Lasting effects ofhome literacy on reading 
achievement in school. Journal ofSchool Psychology, 39(5),389-414. 
Eldridge, D. (2001). Parent involvement: It's worth the effort. Young Children, 56(4), 
65-69. 
Epstein, A. (2002). Helping preschool children become readers: Tips for parents. High 
Scope Press, p. 4-6. 
Enz, B., & Searfoss, L. (1996). Expanding our views of family literacy. The Reading 
Teacher, 49(7), 576-579. 
Finn, J. (1998). Parental engagement that makes a difference. Educational 
Leadershlj7,55(8),20-24. 
Flood, J., Lapp, D., Tinajero, J., & Nagel, G. (1995). "I never knew 1 was needed 
until you called!": Promoting parent involvement in schools. 
The Reading Teacher, 48(7),614-617. 
69 
Flouri, E., & Buchanan, A. (2004). Early father's and mother's involvement and 
child's later educational outcomes. British Journal ofEducational Psychology, 
74(1) 141-153. 
Gadsden, V., & Ray, A. (2003). Father's role in children's academic achievement and 
early literacy. ERIC Document Reproduction Service. No ED 482051. Retreived 
July 21,2007 from: http://www.ericdigests.org/2004-3/role.html. 
Green, C., Lilly, E., & Barrett, T. (2002). Families reading together: Connecting 
literature and life. Journal ofResearch in Childhood Education, 16(2), 
248-260. 
Hennon, C., Olsen, G., & Palm, G. (2008), Fatherhood, society and school. In G. Olsen & 
M.L. Fuller (Eds.), Home-school relations: Working successfully with parents and 
families, (pp. 286-324). Boston, MA: Pearson Education, Inc. 
Karther, D. (2002). Fathers with low literacy and their young children. Reading Teacher, 
56(2), 
Lazar, A., & Weisberg, R. (1996). Inviting parents' perspectives: Building home-school 
partnerships to support children who struggle with literacy. 
The Reading Teacher, 50(3),228-237. 
Leseman, P., & deJong, P. (1998). Home literacy: Opportunity, instruction, 
cooperation and social-emotional quality predicting early reading achievement. 
Reading Research Quarterly, 33(3), 294-318. 
Lim, S.Y. (2008). Parent involvement in education. In G. Olsen & M.L. Fuller (Eds.), 
Home-school relations: Working successfully with parents andfamilies, (pp.127­
150). Boston, MA: Pearson Education, Inc. 
70 
Linton, J. (1994). Family Literacy. Unpublished masters thesis, University of 
Wisconsin-Stout, Menomonie, Wisconsin. 
Lynch, J., Anderson, J., Anderson A., & Shapiro, J. (2006). Parents' beliefs about young 
children's literacy development and parents' literacy behaviors. Reading 
Psychology, 27(1), 1-20. 
McBride, S. (1999). Family centered practices. Young Children, 54(3),62-68. 
McMackin, M. (1993). The parent's role in literacy development. Childhood Education, 
69(4), 142-145. 
McTavish, M. (2007). Constructing the big picture: A working class family supports 
their daughter's pathways to literacy. Reading Teacher, 60(5),476-485. 
Mikulecky, L. (1996, January). Family literacy: Parent and child interactions. Family 
Literacy: Directions in research and implicationsfor practice. Indiana 
University, Bloomington. 
Morrow, L., & Paratore, J. (1993). Family literacy: Perspectives and practices. 
The Reading Teacher, 47(3), 194-200. 
Peterson, K. (2002). Parental Involvement in the Early Learning Center at Tiffany Creek 
Elementary. Unpublished Master's Thesis, University ofWisconsin-Stout, 
Menomonie, Wisconsin. 
Porter Decusat~ C., & Johnson, J. (2004). Parents as classroom volunteers and 
kindergarten students' emergent reading skills. Journal ofEducational Research, 
97(5). 
71 
Roberts, J., Jurgens, J., & Burchinal, M. (2005). The role ofhome literacy practices in 
Preschool children's language and emergent literacy skills. Journal ofSpeech, 
Language, and Hearing Research, 48(2), 345-359. 
Schickedanz, J. (1999). Much more than the ABC's: The early stages ofreading and 
writing. National Association for the Education ofYoung Children. 
Tracey, D.H. (2000). Enhancing literacy growth through home-school connections. 
In D.S. Strickland & L.M. Morrow (Eds.), Beginning reading and writing, 
(pp. 46-55). Columbia~ MO: Teachers College Press. 
Turbiville, V., Umbarger G., & Guthrie, A. (2000). Father's involvement in programs 
for young children. Young Children, 55(4), 74-79. 
U.S. Department ofEducation. National Center for Education Statistics. Involvement of 
Resident Parents. Types ofActivities in which fathers and mothers participate, 
NCES 1997-445, Washington, DC: 1997. 
Wardle, F. (2000). Promoting development through emergent literacy. Early Childhood 
News, 12(2), 12-17. 
Yeung, W., Sandberg, J., Davis-Kean, P., & Hofferth~ (2001). Children's time with 
fathers in intact families. Journal ofMarriage and Family, 63(1), 136-154. 
72 
Appendix A: Letter to Parents 
Dear Parent(s) or Guardian(s), 
Attached is a questionnaire regarding parental involvement in literacy 
development in the kindergarten programs at Colby Elementary School. It is our goal to 
effectively involve parents in our program. Please take a few minutes to complete this 
questionnaire. 
The information gathered will help me complete a requirement in my master's 
degree program, but more importantly it will help improve parent programs and 
children's literacy development at Colby Elementary School. For this reason, it is 
important that you answer the questions honestly. The questionnaires are not coded in 
any way, so you are guaranteed complete confidentiality. 
I am sending two questionnaires home with your child today. Both 
parents/guardians, where applicable, should complete a separate questionnaire. Please 
return the questionnaires to your child's teacher by Friday, October 12tb• 
Please read the consent form below. 
Thank you for your time, it is greatly appreciated! I look forward to hearing from 
you! 
Sincerely, 
Nancy Schroetter 
Kindergarten Teacher 
Colby Elementary School 
Consent Form 
I understand that by returning this questionnaire, I am giving my informed consent as a 
participating volunteer in this study. I understand the basic nature ofthe study and agree 
that any potential risks are exceedingly small. I also understand the potential benefits 
that might be realized from the successful completion of this study. I am aware that the 
information is being sought in a specific manner so that only minimal identifiers are 
necessary and confidentiality is guaranteed. I realize that I have the right to refuse to 
participate and that my right to withdraw from participation at any time during the study 
will be respected with no coercion or prejudice. 
Note: Questions or concerns about the research study should be addressed to Nancy 
Schroetter, the researcher at 223-4208, ext. 363, or Dr. Karen Zimmerman, the research 
advisor at (715) 232-2530. Questions about the rights of research subjects can be 
addressed to Sue Foxwell, Director ofHuman Subjects in Research, 152 Vocational 
Rehabilitation Building, Menomonie, WI 54751, Phone (715) 232-2477. 
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Appendix B: Survey 
Parent Involvement in Literacy Development Questionnaire 
This questionnaire is part ofa study to explore parental (parents ofkindergarten students) 
involvement in literacy development. DO NOT PUT YOUR NAME ON THE 
QUESTIONNAIRE. Your answers will be kept confidential. Please answer all questions 
to the best ofyour ability. 
SECTION I-DEMOGRAPIDCS 
Directions: Place a ...j mark to the left of the response that best describes you in questions 1-7. 
1.	 Gender
 
Male Female
 
2.	 Age
 
__20-25 years
 
__26-30 years
 
__31-35 years
 
__36-40 years
 
__41-45 years
 
__over 46 years 
3. Please indicate the Highest Education Level Completed 
Grade school
 
__ High school graduate
 
__ Some college
 
__ Vocational/Technical school degree
 
__ Bachelor's degree
 
__ Master's degree or above
 
4. Marital Status 
Married
 
__ Single
 
__ Separated
 
Divorced
 
Widowed
 
__ Cohabitating
 
5. Employment Status 
At home
 
__Part time outside the home
 
__Full time outside the home
 
__Unemployed
 
6. Number ofchildren under 18 years old living in your household? _ 
7. Ages ofchildren living in your household?	 _ 
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SECTION II-ATTITUDES 
Directions: Indicate the degree to which you agree with each statement below by 
selecting a number from 1-9. Ifyou strongly agree with the statement, enter a 9 in the 
blank. Enter a 1 in the blank ifyou strongly disagree with the statement and enter a 5 if 
you are undecided about the statement. Consider each statement carefully; there are no 
right or wrong answers. Please answer all the questions. 
;..1__~2__-,3~__--'.4 =-5_.,....,..._--o<6 7 8 ..:-9__ 
strongly disagree undecided agree strongly agree 
disagree 
_ 1. Kindergarten is an important step in my child's education. 
_ 2. I enjoy reading to my child. 
_ 3. My child's school is friendly and inviting. 
_ 4. I like taking my child to the public library. 
_ 5. It is important to be involved in school activities. 
_ 6. The teacher makes the biggest influence on my child's success in school. 
7. I would volunteer in school ifl had more time. 
_ 8.1 know how to help my child with schooI readiness activities at home. 
_ 9. I enjoy reading from advertisements or magazines to my child. 
_ 10. I am interested in what happens at school. 
_ 11. I don't have time to respond to notes sent home by my child's teacher. 
_ 12. I want to learn more about how to teach my child. 
_ 13. I feel it is important to read to my child daily. 
_14. I enjoy making up and telling stories about when I was growing up. 
_ 15. It is important for my child to see me read and write. 
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1 2 .3 4 5,-----,-..,.......,-__6 7__8 9. 
strongly disagree undecided agree strongly 
disagree agree 
_ 16. I need to spend a lot oftime with my child in order for him/her to succeed in
 
kindergarten.
 
_ 17. Meeting with my child's teacher several times during the school year is
 
important.
 
_'_ 18. I will be disappointed ifmy child does not graduate from high school. 
_ 19. It is important to limit the amount oftelevision my child watches. 
_ 20. It is important to have markers, pencils, paper, and scissors available for my 
child to use. 
21. I disliked school as a child. 
_ 22. My child's achievement in school depends on my assistance at home. 
_ 23. Ifmy child has trouble in school I want to know about it. 
_ 24. In order to be successful in school, children need to have many experiences 
with toys, books and games at an early age.
 
_ 25. I get frustrated when I read a book to my child.
 
_ 26. My child's teacher makes an effort to communicate with me about my child's
 
progress.
 
_27. Watching 2-3 hours or more ofTV, videos, and DVD's is not good for young
 
children.
 
_28. The activities I do with my child affects his/her success in school.
 
_ 29. The materials and activities that I provide for my child at home contributes to
 
his/her reading success.
 
_ 30. My child's teacher has given me a variety ofactivities to encourage reading
 
and writing skills with my child. '
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SECTION 111- BEHAVIORS 
Directions: Please read each statement below and mark the response that best applies 
to how often you participate in the behavior. Please mark only one response. 
1 2 3 4 5__6 7 8 9 
Never Seldom Sometimes Frequently Almost Daily 
How frequently do you: 
c... 
__ 1. Talk to your child's teacher? 
__ 2. Visit the public library? 
__ 3. Read materials that offer parenting tips? 
__ 4. Call your child's teacher ifyou have a question or concern? 
__ 5. Write letters/make lists with your child? 
__ 6. Volunteer in your child's classroom? 
__ 7. See that your child goes to bed at a regular time? 
__8. Allow my child to miss school? 
__9. Buy books for your child (book orders, store purchases, etc... )? 
10. Read the classroom newsletter each week? 
11. Read the Take-Home school-wide newsletters? 
__12. 1 ask my child questions about the book while 1 am reading to himlher? 
__13. Call your child's teacher ifyou have a question or concern? 
__14. Tell your child school is important? 
__15.1 discuss the school day with my child? 
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SECTION IV-FAMILY ACTIVITIES 
Directions: Please read each statement below and mark the response that best applies to 
how often you participate in the activity with your child. Please mark only one response. 
1 2 3 4 5 6 7 
Never Seldom Sometimes Frequently
 
How frequently do you:
 
__1. Read books to your child?
 
__2. Praise your child for his/her efforts?
 
__3. Spend one-on-one time with your child?
 
__4. Discuss the story(characters and plot) ofthe story with my child?
 
__5. Communicate with your child's teacher through the take-home folders?
 
__6. Discuss letters ofthe alphabet/letter sounds when reading books, magazines with
 
your child?
 
__7. Control the amount oftime your child spends watching TV, videos and DVD's?
 
__8. Ask your child about school projects and activities?
 
__9. Point to the words in the book as you read to your child?
 
__10. Sing songs or nursery rhymes with your child?
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Appendix C: Letter to District Superintendent 
September 18, 2007 
Dear Mr. Downen, 
I am currently working to complete my Master's degree from UW-Stout in the area of 
Early Childhood Education. My thesis topic is parent involvement in literacy 
development. I have developed a questionnaire regarding the parental involvement of 
parents ofKindergarten children in their child's literacy development. 
It is my hope to gather feedback from the parents ofkindergarten children at Colby 
Elementary in order to improve and strengthen our programming. I am most interested in 
the differences in behaviors and attitudes toward parent involvement between mothers 
and fathers. In order to gain the most feedback as possible, a questionnaire will be given 
to both mothers and fathers, independent ofone another. 
With your permission, I would like to distribute the questionnaires to parents in all four 
kindergarten classrooms at Colby Elementary on Friday, October 5, via student 
backpacks. A return date will be Friday, October 12. 
Attached you will fmd a copy of the questionnaire as well as a copy of the letter that will 
be sent home. 
Thank you for your time. 
Sincerely, 
Nancy Schroetter 
cc: Lea Fildes 
